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CHAPI'ER I 
INTRODUCTION 
1. The Purpose of the Thes~s 
The purpose of th~s thes~s ~s twofold: to analyze the educa-
tional system of Plato's ideal state as set forth in his book, the 
Republic; 1 and to form a comparison between that system and the ones 
prevalent in Athens and Sparta during the 5th century B. c.2 In-
eluded in this major purpose there will be minor or sub-purposes, 
necessary for the development of the main purpose. First of these 
will be a historical survey of ancient Greek education from the time 
of Homer down to the writing of the Republ~c. It will include a 
d~scussion of the problems besetting Greek education at the time, 
as well as the solutions offered by the S~phists and Socrates. A 
second sub-purpose will be to present the Republic as Plato's answer 
to these problems. This will include a study of the state itself, 
as well as an analysis of the two levels of education within the 
state--the primary and the secondary. Underlying the whole question 
1. Plato, Republic, tr. Franc~s M. Cornford (OXford: Clarendon 
Prese, 19~1). Unless otherwise indicated, all future refer-
ences will be to this translation. 
2. This will include time up to the writing of the Republic, 
probably written sometime near 380 B. c. George Sabine, 
A History of Political Theorz (rev. ed.; New York: Henry 
Holt and Company, 1951J, P• 37• 
1 
of educat~on--~n both the city-states of Athens and Sparta, and 
in the ideal state of the Repub~~e--w~~~ be the re~at~onahip be-
tween the individua~ and the soc~ety to which he be~ongs. 
2. Definitions and Limitat~ons 
The scope of this paper wi~~ be limited to a study of 
Athenian and Spartan educational practices, and to the analysis 
of Plato's educationa~ theory as presented in the Republic. Al-
though the Repub~ic deals with many subjects, such as justice, 
art, theology, econo~cs, and political science, these subjects 
wil~ be included only in relation to the bearing they have upon 
the educational system. Nor will other writings or other authors 
be introduced, except to clarify or corroborate a point made in 
the Republic, or to form the background necessary for studying 
the Republic in its historical perspective. The Republic is not 
1 Plato's only work dealing with educational theory, but it is 
his most major work, and comes at a t~e when Greek education was 
undergoing a transition. 
1. ~lato's other major works dealing with educational theory 
are the Statesman, and the Laws. Both written after the 
Republic, the Statesman deal-e-with the functions of a 
ruler, and the ~ reflect Plato's later thoughts on 
educational theory. Two lesser and earlier works, the 
~' and the Gorgias, deal with particular problems in 
Plato's educational system and illuminate some of his sub-
sequent remarks in the Republic. Plato, Statesman, tr. 
Harold N. Fowler; ~' tr. R. G. Bury; ~' and Gorg~as, 
tr. w. R. M. Lamb, in Loeb Classical Library ~London: 
William Heineman, 19~1, 1926, 1924, 19;~). 
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1 This transition which occurred during Plato's youth, 
in the latter part of the fifth century B. c., is today known 
as the change from Old Greek education to New Greek education.2 
Old education was the education of the city-state.3 It de-
veloped along with the city-state some time after the age of 
Homer, and was best typified by the states of Athens and Sparta. 
These two cities, though very different in character, encompass 
the whole field of Greek city-state education. Sparta with 
its insistence upon military superiority subjugated the very 
existence of the individual to that of the state. Athens, a 
far more liberal city, allowed its citizens a great deal more 
freedom, but still their moral and social development was in 
terms of their relation to the city-state. 
This was due, partly at least, to the unique character of 
the city-state and its function in the lives of the ancient 
Greeks. Not more than a thousand square miles in area, and 
generally inhabited by less than ten-thousand citizens,~ each 
1. Plato was born 428/427 B. c. See, Cornford's preface to 
Plato 's Republic, P• xv. 
2. Paul Monroe, A Textbook in the History of Education 
(New York: The MacMillan Company, 1932), PP • 61-62. 
3· For a more detailed description and definition of Old 
education, see, infra, P• 22. 
4. Plato considered the ideal number of citizens for a 
state to be 5,0~0 , (Laws, 744 b.). However, this 
number would easily be quadrupled by the addition of 
wives, children, slaves and other non-citizens. 
3 
one of these organizations was an autonomous, independent unit, 
comprising within its borders all that was necessary for a man 
from his birth to his death.1 A man's life was a civic life, 
his religion a civic religion, and his politics purel7 a local 
affair. His education, his ~nterests, his whole existence center-
ed around and in the city-state. 
DUring the glorious fifth century, this began to change. 
A new sophistication arose among the Greeks, and by the end of 
the ~eloponnesian wars {431-~U4 ~. c.) they had lost faith in the 
old traditional values. Their horizons had been broadened and 
they became aware of and interested in values outside the city 
walls. 'i'hey were interested in themselves as individuals, not as 
citizens. A new form of education was needed to meet the new de-
mands of the time. ~his educational movement later became known 
as ~'feW Greek education.~ liowever, with its emphasis upon in-
d~viduality, many of the tenets of this new movement went counter 
to the tradition of Old education. The problems that followed 
were disturbing not only to educational theorist~like Socrates 
and rlato, but also to many of the people themselves. 
Part of Plato's purpose in writing the Republic was to pre-
sent a solution to these problems, to "cure the distempers of Athens.n3 
1. For a more detailed account of the city-state, see, infra, 
PP• 17-2,. 
~. Monroe, History of ~~ucation, P• 63. 
3· Cornford's comment in Plato's Republic, P• 59· 
His theme is that through education and proper organization 
within the state , man can attain the freedom and personal recog-
nition of New education without destroying the values and tradi-
tions of Old education. Such a synthesis could be a c complished, 
Plato realized, only through the development of a strong community, 
one whose foundations were based on sound educational principles. 
Plato's firs t principle of community lif e was t hat each man should 
perform his own function- -that job for which he is suited by 
nature and trained by education. 1 This, for Plato, constituted 
the perfect community and the ideal life . Each individual had the 
freedom to pursue his own natural inclinations,2 but thes e in-
clinations were to be harmonious with, a nd not contrary to, the 
values of the state . In this manner , Plato hoped to form his syn-
thesis, giving the individual the freedom and personal recognition 
he des ired, but within , not without, t he structure of the state . 
3• Methodology 
The general methodology of this paper will be to present 
1. Republic, 432 a. All future references to Plato's 
dialogues will be by title and line only. The trans-
lations will be those of the Loeb Classical Library, 
except for the Republic, whi ch, as I have indicated, 
(supra, p . 2), follows Cornford. 
2 . While the Republic does not describe in detail how men 
other than philosophers are to pursue their own calling , 
or what degree of fr eedom they are to have, the ideal 
is still there. Republic, 415 b. 
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the educational doctrines of the Republic in relation to the 
educational practices of Athens and Sparta, and also in relation 
to the background and environment of fifth century Greece . An 
historical approach will be used, studying first the origin of 
the Greek people, the land they lived in, and the nature of those 
institutions peculiar to their own characteristics. The most 
unique of those institutions, and the one most directly re-
sponsible for the type of education they pursued was, of course, 
the polis, or city-state. 1 All concepts of ancient Greek educa-
tion, both theoretical and practical, were based upon the or-
ganization of the city-state, and all took the city-state as their 
beginning point. 
Therefore, the organization and structure of both Athens 
and Sparta will be studied, along with their respective educa-
tional systems. These systems will be analyzed from the view-
point of both the state and the individual, for in the history 
of the city-state, these two concepts are inextricably entwined. 
In Old education, the values of the individual were synonymous 
with those of the state . However, in New education, the in-
dividual rebelled against the traditions of his society and 
tried to adopt values apart f rom those of the state. The causes 
of this rebellion will be studied as well as its effect upon 
Greek education. The role of the Sophists in this new movement, 
1. For a definition and function of the city-state, see, 
supra, P• 3, and infra, P • 16, ff. 
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and the suggested answers of Socrates to the dilemma caused by 
this new movement, will also be presented. 
Finally, the Republic will be presented as an attempt to 
synthesize New education with Old, to combine the best features 
of Athenian education with those good aspects of Spartan educa-
tion. The ideal stAte, itself , will be studied as well as the 
system of primary and secondary education within that state . 
The emphasis will again revolve around t he individual and his 
relations hip to the state, especially the philosopher and his 
l 
relationship to the state that he will eventually rule . 
1 . ~lato • s ultimate solution t o the problems bes etting both 
Greek education and Greek society is to make the philosopher 
the ruler . Hepublic, ~73 d. 
7 
CHAPrER II 
DEVELOPMENT OF THE GREEK PEOPLE 
An adequate understanding of Plato's Republic requires 
first, a knowledge of Greek civilization in the ~th and 5th 
centuries, B. c., and, secondly, an understanding of Greek life 
plus an awareness of what it was that made that life so vital 
and interesting. But to achieve the Greek outlook upon life 
is an almost impossible task, for today's values are completely 
different and far removed from those of ancient Greece. Indeed 
Greece stands alone from all other civilizations, past and present. 
Both Mesopotamia and Egypt had the necessary requirements for an 
extraordinary civilization--fertile lands, warm climate and a 
prosperous economy. But neither one was able to produce a level 
of culture anywhere near that .displayed by the Greeks on their 
rocky, barren and almost desolate peninsula. Even mighty Rome, 
with a whole world to command, could only copy Greece's immortal 
glories; for only the Greeks were able to produce in a free and 
spontaneous manner that zest and joy for living which others strove 
for, but never achieved.1 
The reasons why this high level of culture should develop 
here and nowhere else are enigmatic; but, whatever the reasons, 
1. For a description of the peculiarities of Greek culture, 
especially their zest for living, see Edith Hamilton, 
The Greek Way (New York, w. W. Norton and Company, 19~2), 
Chapters l and 2. 
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it is obvious the answer must lie somewhere in the combi nation of 
the lan~and the people ~ho inhabited that land. 
1 . The Land 
Certainly no external force played as predominant a part in 
the formation of a civilization as did the Greek peninsula~ Sit-
uated in fascinatingly blue waters, the islands and promontories of 
Greece seem to stretch out like fingers reaching across the Med-
iterranean t owards Asia. In fact , Greece, its harbors and cities, 
seems to turn its back on Europe and face towards the East . 1 With 
good reason, too, for across the northern borders of Greece are 
hilly mountains virtually cutting off all trade and communication 
9 
with the centers of Europe. But the Greek islands never reach Asia; 
therefore, Greece remains suspended between two continents, a part 
of neither and somewhat removed from both. 
However, this isolation from other countries was an important 
factor in the development of Grecian civilization, for it meant 
freedom from foreign invasion. From the time of the Derian invasion 
in the 12th or 11th century B. c. down to the Empire of Alexander 
the Great, a period of almost 800 years, Greece was free from 
foreign interference, except for a brief and unsuccessful attempt 
by the Persians in the early 5th century. This means the Greek 
civilization could develop in a natural and spontaneous manner, the 
values of their society arising out of interest and reason, not out 
1 . Sir John Pentland Mahaffy, Rambles in Greece ~7th ed. ; 
New York: MacMillan and Co . , 1913), P• 9· 
of fear or necess~ty. 
Bes~des isolating Greece from the rest of the world, the 
land is so divided that there are over the country-side little 
valleys ~solated one from the other.1 These valleys, long and 
narrow, about 2u miles by 12 miles, are the result of mountain 
ranges being cut by a series of low but rocky hills. In between 
these rock barriers are plains and valleys, fertile but sparse. 
It was in these areas, isolated not only from the outside world 
10 
but also protected from themselves, that Greek civilization began. 
By necess~ty small, the political units were also small, each 
valley having its own government. Transit between valleys was pre-
carious, for the hills, though low, were extremely rocky and diffi-
cult to traverse. Trade and intercourse were almost nil, and each 
valley tended to become autonomous, a self-sufficient entity with 
its own form of government. while there were many quarrels be-
tween valleys, these struggles were on a very restricted basis. 
First was the difficulty of transit and, second, was the problem 
of routing the inhabitants from their place of defense. As each 
city had its own rock or "acropolis" as a place of safety, de-
fense was easy and assault almost impossible. 2 There in the 
security of these little enclosures, the Greeks were able to turn 
1. Thus the Greeks of the 5~h century B. c. had not developed 
any sense of nationalism, but still considered themselves to 
be men of a particular polis or city-state. Ibid., P• 161. 
2. The Spartans needed from 464-~59 B. c. to get the Helots down 
from the rock of Ithome. See John s. Bury, History of Greece, 
tr. Russell Meiggs (3rd ed. rev.; London: MacMillan and Co., 
Ltd., 1955), PP• 342-343• 
1 their thoughts to philosophy, science, poetry and drama. 
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Nor could a better place be found to dwell on these subjects 
than in the spar~ing climate of the lands bordering the Aegean 
Sea. Many places have varying degrees of weather, but few have 
a real climate. Greece is one of these few. Here the air is not 
part of the atmosphere, but creates an atmosphere all its own. 
Bracing and invigorating, this air fills the body with an exuber-
ance that makes ~ving out of doors a sheer pleasure. Continually 
freshened by varying sea breezes, the air is most pure and mild. 
Rainfall is moderate and the sun, though warm, is tempered by the 
breeze. Only during the short winter months is it inadvisable to 
live out of doors. Nor would one want to stay indoors when outsi"de 
one could look at snow-capped mountains through a purple haze, or 
turn eastward and let one's eyes wander over the very blue Aegean 
dotted with little white islands. The Greeks loved beauty, for 
everywhere they turned they saw beauty. Nor did they reject what 
nature had given them. Every contest, game, meeting or school that 
could be held out of doors was held out of doors. The Greeks loved 
life and especially the outdoor life where, in the invigorating 
and beautiful setting that was theirs, they worked, talked and 
played. 
1. While the topography of the land cannot account for the 
origin of Greek civilization, it can account for some of 
the peculiarities of that civilization, such as the ureek 
love of things beautiful, and their desire to remain 
autonomous and independent. See H. D. F. Kitto, The Greeks 
(Rarmondsworth, England; Penguin Books, Ltd., 1956,, 
PP• ~~-37, and P• 69. 
~-----------------------------------------------------------------------------------------~ 
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The freedom to spentt much time out of doors, both in work 
and play, coupled with the freedom to work out their own problems 
in their own local communities; these two freedoms allowed the 
Greek people to develop ~nes of thought independent from that 
of any previous people. The fresh and original ideas attained 
by these people are reflected in the extremely high level of 
culture and civilization they achieved, and a major factor in the 
deveiopment of this culture was the topography of the land in 
which the Greek people lived. 
2. The People 
It is important, though, not to overemphasize the role of 
topography in the development of Greek civilization, for, as 
advantageous as the setting was, it would have been useless with-
out the proper inhabitants. Greek culture must be directly attrib-
utable not to the land but to the people who took advantage of the 
interesting and unusual opportunities afforded by those seemingly 
barren and desolate peninsulas. 
These people were really a mixture of two racial stocks, 
one Greek and the other non or pre-Greek. These pre-Greeks are 
so called for they arrived in the land before the origin of the 
Greek language. Evidences of their earlier or pre-Greek tongue 
are found in words like "Corinth" and "Ilissus" where an "nth" or 
an "ss11 are common. Even the word ".Nthens" is non-Greek.1 But, 
1. Kitto, The Greeks, P• 1~. 
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though surprising, this is understandable, for the pre-Greeks 
settled heavily in the areas around the sea and out on the island 
o! Crete, where words like 11Cnossos" and "labyrinth" are prevalent. 
Coming into Greece, probably from Eastern Asia, as early as the 
fourth millenium B. c., th~se people developett a civilization 
reaching its height on the island of Crete during the second 
millenium \l9vu-l~ou B.c.).1 
Following these pre-Greeks in time if not in route were the 
second of the two racial stocks--the Hellenes, a group of ~ndo-
Europeans coming down over the hills from the north. Among the 
first members of this great family to arrive in the Greek penin-
aula were a group known as Achaeans. tieing a hardy race of men 
and used to fighting, it was not long before they became masters of 
the land they had invaded. By 1200 B. c., an Achaean was reigning 
on the throne of Mycenae, one of ancient Greece's largest cities; 
and the language of the land was now the tongue of these northern-
era, for with them these Hellenes brought the Greek language. Al-
though of fighting stock, these people were comparatively peaceful 
and, other than establishing their language and their authority, 
did not otherwise disturb the customs or the culture of the in-
habitants. However, such a peaceful penetration was not in evidence 
when the next group of Hellenes arrived. These newcomers--Dorians 
they called themselves--swept down over the peninsula around the 
year lOuO B. c., burning, plundering and sacking all they could find. 
1. Ibid. 
-
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Trade was arrested, craftsmanship decayed, and a civilization of 
more than two thousand years gradually passed away. Greece now 
entered upon her "dark ages" and it was not until about 700 B. C. 
that the light of a new civilization dawned. This new civilization 
was totally and completely Greek, being a fusion of the two racial 
1 
stocks that united to produce the Greek race. 
This race was an unusual and highly interes ting one. It was, 
first of all, a hardy and vigorous race, which it had to be to sub-
sist upon the meager yield of a poor soil. Greece, for all its 
beauty, was not a land of abundance. The vast majority of the 
Greeks were ~armers and farmers they remained even down to the 
4th and 3rd centuries, B. c. The plainlands held by the s e farmers 
were, to a degree, fertile, but were very limited in extent. The 
majority of the land lay near rocky foothills where the soil was 
thin and subject to the vicissitudes of the weather. Summer 
droughts parched the thin earth and winter storms, which sent tor-
rents streaming down the slopes, washed away the land. As Hesiod 
2 
said "Bad in winter, cruel in summer, never good." 
Farming under such conditions did not make for an easy ex-
istence, but the hardy Greeks adjusted to it. They grew corn and 
bar~ey where possible, raised goats and a few cows for milk, did 
a bit of fishing, but depended mostly upon the cultivation of 
olives and grapes for the substance of their economy. 
1. C. E. Robinson, Hellas (Boston: Beacon Press, 1955), PP• 18-19. 
t!.. Hesiod. Works and Days. Tr. A. w. Mair (Oxford: The Clarendon 
Press, 19U~), P• c3 • 
[ 
15 
~he olive tree and the ubiquitous vine were two products 
that were easily cultivated in the rocky, barren soil that formed 
most of the arable land of Greece. Except at harvest, the~r cult~-
vation required little time, leaving the Greek farmer free for 
other pursuits, or giving him leisure to spend in conversation with 
his fellow farmers in the market place or in the agora. With olives 
so useful as paraffin, butter and soap, the Greeks were able to 
foster a profitable trade with Egypt, giving olive oil to the sun-
drenched Egyptians and receivi ng wheat in return . Even so, the 
Greek diet was a sparse one. Fish was a delicacy and meat was used 
only on the highest of festival holidays. 1 The usual Attic meal 
consisted merely of a kind of porridge, and this only twice, not 
three times a day . The Spartans, of course, were famous for their 
black bean soup, a concoction so horrible that, after finishing a 
bowlful, a wit was supposed to have said that he now understood why 
c the spartans did not fear death. 
Hard indeed was the Greek farmer's life, yet it had compen-
sations and advantages. The growing and harvesting of olives, 
though assuring neither an improved diet nora profitable income , 
did not require too manyhours of labor. Further, due to the 
general mildness of the weather, the Greek farmer was not requir ed 
to spend much time in gathering wool for clothing , or in building 
1. Kitto seems to think that in Greece's ancient past, it might 
once have been a land of abundance . However, this certainly 
was not the case i n either the 6th or the 5th centuries. ~. c. 
Kitto, ~he Greeks, P • 54. 
2. ~., P• 93· 
] 
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warm huts for protection from the elements; the mildness of the 
climate made such activities unnecessary. This left the Greek 
farmer with a good deal of leisure time, and the way in which 
that time was used is what makes the Greek people so interesting. 
Living in small enclaves, separated one from the other, each 
community developed as an autonomous whole . Most communities 
developed around or contained an arable plain, so that inter-
course between communities was unnecessary. Although owning the 
land independently, the Greek farmers worked in proximity to one 
another and, of course, met frequently in the market place and at 
other local gatherings. The Greeks liked their climate and spent 
much of their time out of doors. Festivals, dramas, religious 
celebrations, games and even business, both public and private, 
were held in the open. Having occasion to congregate in groups 
for many civic or even private affairs gave to the Greek citizen 
an ample opportunity to discuss his ideas and to listen to the 
ideas of others. 
During the 6th and 5th centuries, B. c., in cities like 
Corinth and Athens, that became more concerned with manufacturing 
and trade than with agriculture, the citizens had even more leisure 
time to develop their ideas, for in these cities slave labor be-
came an important part of the economy. However, even more im-
portant than slavery is the fact that the Greek people had leisure 
time because they made leisure time by living a simple, frugal 
life, and devoting to discussion and conversation the time not 
used in working the land or earning a living.1 
However, far more important than either the amount of 
leisure time these people had, or the reasons why they had this 
time, is how they spent the leisure time they did have. The 
Greeks were a talkative and an imaginative race of people, and 
out of their discussions came new and fresh ideas in government, 
philosophy , sci ence and art . The Greek spirit was unique and 
the civilization it produced just as unique. 
3• The City state 
Of all the various facets of Greek civilization, prob-
ably the most unique was the city-state. This institution was 
2 peculiar to Greece, and to some degree was caused, or at least 
aided, by the configuration of the land. On the valleys and in 
17 
the plains into which Greece was carved, people settled. As time 
went on, these people formed a city and gradually the city be-
came the center of all activity on the plain. Each valley had 
one city which dominated not only the lives of thos e in its 
immediate environs, but also the lives of all those living in 
the valley. As the size of these valleys was limited, and as 
each valley was sufficient within itself, these cities eecame 
1. For a description of the leisure time an Athenian had and 
how he spent it, see Kitto, The Greeks, pp. 36 and 133 - 134. 
2. Only mediaeval Italy had anything similar. See Barker, 
Greek Political Theory, PP• 17 - 18. 
rulers or leaders of autonomous little states. These states 
were very small by modern standards, possessing generally less 
than 1,000 square miles of territory, and fewer than 100 , 000 in-
habitants. 1 This gave an area smaller than Rhode Island with a 
population less than half of its capitol city, Providence . Each 
18 
city was a combination of urban and country life, for immediately 
outside the walls lay the orchards of olives, the vineyards and 
the wheat fields . Within sight of Athens lay t he sheep walks on 
the hillside, where the shepherds pastured their flocks . The 
residents of the city, then, were partly urbanites who tended 
towards trade and commerce, and partly farmers who worked in the 
fields by day and lived within the city walls at night . ~his gave 
the city a certain commu.nal air, made it a place where all classes 
could meet on a common ground; the growing of corn and the making 
of pottery were done in proximity to one another, just as the 
home of the farmer and that of the artisan were near one another 
within the city walls. In fact, city life had a distinct country 
air about it, where people could meet on friendly and informal terms . 
However, not all people were accorded the same privileges, 
for each Greek city had not only its own social stratification, 
but also had a division of the inhabitants into three classes--
citizens, aliens and slaves . The citizen class was obviously 
the core of any city, for it was the ruling class, being com-
1 . Athens was a major exception, having a population of over 
300 , 000. Kitto, The Greeks, P • 66 . 
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prised of those male citizens and their families who enjoyed 
full political rights. Traditionally citizenship was accor ded 
only to thos e persons whose father and mother were registered 
citizens of the city. However, this rule was sometimes relaxed 
and a city might, as Athens often did, revise its citizen list 
to incl ude persons whose parentage was only part Athenian, or 
even to bestow citizenship upon a foreigner who had shown dis-
tinguished service to the city.1 The resident foreigners, or metics 
as they were called, were people from another country livi ng in 
2 Greece, usually Athens. As naturalization was a process then un-
known, and citizenship was determined by the birthplace of one's 
parents, these aliens were a class by themselves. They were allow-
ed to participate in the business activities of the city, but were 
denied any political rights. In Athens, i f a metic desired to 
institute a lawsuit, or have other such dealings with the state, 
he, being considered a foreigner, had to deal through a citizen 
acting in his behalf.3 Special taxes and other obligations were 
also imposed upon these aliens who chose Greece for their home. 
In general, the Greek feeling was Uhat anyone from outside of 
Greece, no matter what his culture or civilization, was a bar-
barian and, as such, subject to some bit of derision. 
1. Charles Burton Gulick, The Life of Ancient Greeks, (New York: 
D. Appleton and Company, 1929), PP• 60-61. 
2. Due to its large commercial trade and to t he broad policies of 
Pericles, Athens had a greater than usual foreign population. 
3· Gulick, Ancient Greeks, P• 65. 
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The third major class of inhabitants in a ~reek city were 
the slaves. As slaves were not counted as part of t he population, 
there are generally no figures as to the number in Greece, and where 
there are figures, as in Athens, the historians differ widely over 
their number and their importance to the city-state.1 However, no 
matter what their number, they did have an importance to the Greek 
economy. This importance was felt strongest in the 6th and 5th cen-
turies, B. c . , when some cities such as Corinth and Athens changed 
their economy from a purely agrarian one to one including the manu-
facture of pottery and other handcraf ts, as well as to mining of 
metals anruexpansion of trade. Slaves were i mported to do most of 
this menial and industrial work. 2 However, while slavery did have 
some importance to the Greek economy, that importance must not be 
over emphasized. Greece was essentially an agrarian society and if 
in industrial Athens, 3 the slaves comprised only one-third to one-
1. The figures for Athens range from 2u, ooo to 400,000. Westermann 
taking this into account, concludes that "in Attica the slaves 
did not comprise more than a third of the total population, 
possibly not more than a fourth." He estimates their number in 
the 5th century, B. C. to be between sixty and eighty thousand. 
Westermann, The Slave S stems of Greece and Roman Anti uit 
(Philadelphia: The American Philosophical Society, 1955 , P• 9 · 
2. The Greek people felt industrial labor to be harmful t o the body 
and injurious to the character of a man. See Kitto, Tge Greeks, 
PP • lUO and 239 - ~43 . Also Aristotle, Politics , 1337 9 - 14. 
3• Westermann points out that of the slaves manumit ted in Athens 
during the middle of the ~th century B. c.--the only period for 
which figures are available--few were enga ged in farm work, the 
majority being in manufacture or trade. This would support 
Kitto's thesis that slavery was important only to the industrial 
activity of Greek society, and that the majority of Greeks conduct-
mtheir daily activities without benefit of slaves. Westermann, 
blave Systems, P• 13., and Kitto, The Greeks, PP • 131- lj3• 
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fourth of the total population, it may be assumed they comprised 
1 
even less in the other, more rural areas. In those cities, such 
as Athens where slavery was prevalent, the slaves were treated 
2 well, and often worked right beside the freemen, contributing 
their own part to the development of the city-state. 
The Greek city-state was not so called by the Greeks, but was 
known by them as a "polis". It is we who have called a "polis" a 
"city- state , and a bad translation it is, because the normal polis 
was not much like a city, and certainly was very much more than a 
state. Originally the word "polis" meant "Citadel", a high point 
of land used by the citizens as a place to defend themselves against 
attacks. Naturally buildings were placed upon this citadel and the 
beginnings of a city arose. As the influence of the citadel in-
creased to include not only the high rocks but also the land down 
in the plain, so, too, did the conception of a polis increase to 
include not only the city with its high rock, but also all the land 
controlled by that city. For this reason--a city controlling a 
small state--the word "polis" was translated "city-state" . How-
ever, the ancient Greek polis was nothing like our conception of a 
city, and the word "state" is very misleading. In modern times, 
since the time of Locke and Rousseau, the conception of a state has 
1. Westermann emphasizes the fact that Athens probably had 
more slaves than any other c i ty-state in the 5th and 4th 
centuries, B. C. Westermann, Slave Systems, p . 9. 
2. The state slaves working in mines were an exception. Kitto, 
The Greeks, P• 132. 
been a negative one : to remove hindrances that might i nfringe 
upon an individual's "natural rights 11 • 1 The Greek conception of 
a polis was entirely diff erent: the state was not to limit its 
" interference" into the ind~vidual 1 s rights, but rather was to 
exert a moral influence in helping the individual to attain the 
"good" . The "good" of the i ndividual wa s essentially the "good" 
of the state and the state as an ethical agent could be a great 
influence in helping t he i ndividual to find this " good" . 
The polis, then, was not a necessary evil , but a very 
life source . It was, in itself, a way of living , containing its 
own political, social and ethical values. The values of the 
individual-- almost identical with tho s e of the polis--were bes t 
realized through the polis . Thus when Aristotle says that "man 
is by nature a political animal 11 , 2 he means that man is a 
creature whose characteristic it is to live in a polis; f or he, 
along with Plato and other Greeks, believed the polis to be the 
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only framework wit hin which man could fully realize his spiritual, 
moral and intellectual capacities.3 
1 . Barker, Greek Political Theory, p . 7. 
2. Aristotle, Politics, tr . by Harris Rackham (London: 
William Heinemann, Ltd. , 1932), 1~53a, p. 9. 
3 · The premise here was that these capacities could be realized 
only by a Greek. 
CHA.PrER III 
OLD GREEK EDUCATION 
The terms "Old" and "New" in reference to education were 
first used by Aristophanes in his comedy, "The Clouds", a sat:i.re 
l 
upon Socrates, the Sophists and other vendors of wisdom. Later 
historians and scholarapicked up these terms an~ in time it became 
common to divide Ancient Greek education into two periods - the Old 
and the New - with the middle of the fifth century B. c. forming 
the dividing point. Old education became associated with the city-
state prior to the Peloponnesian War, while New education became 
allied with individualism and the Hellenic period of the fourth 
century. 
Old education, while connected with the unique city-state 
situation in Greece, really received its foundation from the earlier 
Homeric era. In the Iliad there is a speech by Phoenix that finely 
expresses the ideals of both Old and Homeric education. Phoenix 
says to Achilles: 
I, whom thy royal father sent as ordered 
of thy force 
When to Atrides from his court he left thee 
for this course, 
xet young, and when in skill of arms thou 
didst not so abound, 
Nor hadst the habit of discourse that makes 
men so renowned. 
1. Aristophanes, The Clouds, tr. Benjamin ~ogers ~New York: 
oxford Univ. Press, l94j 1 • 
In all which I was set by him to instruct 
thee as my son, 
That thou mightst speak when speech was fit, 
and so when deeds were done; 
Not sit as dumb for •tnt of words, idle for 
skill to move . 
This philosophy, of speaking when necessary and also act-
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ing when necessary, formed the basis of Old education's dual de-
velopment of mind and body . 2 As much emphasis was put upon physi-
cal development as upon intellectual development . In fact, Sparta 
stressed physical development almost to the exclusion of mental 
development, feeling that "the speaking of words" was necessary 
only to explain the reasons for action - done or about to be done. 
Athens, on the other hand, preferred to train its men to think and 
to discuss prior to any action.3 
These twa cities, Sparta and Athena, were the two most 
dominant city-states in all Greece and also the two most diver-
gent. ~n terms of topography, social structure and educational 
systems, the Athenians and Spartans differed. ~parta was a land-
locked community, organized on a military basis and constantly 
preparing for war. The educational system was one that stress-
ed bodily endurance, obedience to commands and a fine pride in 
1. Homer, ~he Iliad, tr . George Chapman \2 vola. 3rd ed.; 
~ondon: John Smith, 1898), Bk. IX, P• 417 ff. 
2. The ideals of Old education, of course, went far beyond the 
"words" and "deeds" of Homer's time. In a city like .athens, 
these ideals included rhythm and grace, and the general de-
velopment of man's whole being into a harmonious and unified 
whole. See, infra, PP• 41-~5. 
3· J.n Pericles "Funeral Oration" infra, P• 36, the difference 
between Athens and Sparta is strikingly made. 
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Sparta and her traditions. Athens, on the other hand, was a 
commerical seaport dealing in trade with Asia and Africa. It 
was, therefore, more cosmopolitan than Sparta and the ideas of 
its people were among the most liberal in all of Greece. Athenian 
education was liberal, too, placing much emphasis upon the in-
dividual and the development of independent thinking. 
Athens and Sparta were, however, both city-states. ~ach was 
a polis, and, as such, believed in the fundamental principle of the 
polis--namely, that the polis was an ethical institution whose 
function it was to provide men with the "good" life.1 One of 
these functions necessarily became the education of its citizens, 
and whether the polis was Athens, Sparta or any other, the prin-
ciples of Old education were still dominant~ The differences and 
divergences of the various poleis were not so much differences in 
principle--for all Old education adhered to the Homeric precepts 
of words and deeds--as they were differences in emphasis. Athens em-
phasized words and speech, while Sparta emphasized deeds and action. 
1. Spartan Education 
Sparta was different from all other cities in Greece, in 
that the social and economic structure of the polis depended upon 
continuous serf population. 2 When the Spartans swept into Greece 
1. Supra, P• 20. 
2. c. E. Robinson, A History of Greece (London: Metheun and 
Co., Ltd., 1956), P• ~6. 
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on the tide of the DDrian invasion, they settled, like other in-
vaders, in the land they had won, but, unlike immigrants else-
where, they never fused with the older population. Instead, they 
turned these conquered people into serfs and themselves into an 
armed garrison, living off the labor of the serfs, but ever fear-
ful lest the serfs revolt. This system gradually produced in 
Sparta three groups of inhabitants; the Spartiate, or citizens, 
1 the Perioeci, or dwellers around, and the Helots, or serfs, who 
worked the land for their masters. 
The Spartiate, or citizens, were the ruling class who con-
trolled the activities of all the inhabitants, especially of the 
Helots, who did all the work necessary to support the state. This 
system left the Spartans free from all manual labor, but it also 
left them as a hated and cursed ruling class. Numbering no more 
2 than 8,uuo out of a total population of nearly 200,000, the 
Spartans lived in constant fear of a Helot uprising, and spent 
their time in constant military training. Their whole lives were 
ordered on a military basis--eating, sleeping and drilling to-
gether in companies. \~hatever free time they could spare from 
drilling or gymnastics would be spent in clubs discussing manly 
deeds and Spartan ideals. 
1. The Helots were serfs of the state. From the proportioned 
land assigned to them, they were required to feed not only 
themselves but also the Spartan citizens. ~· 
2. Robinson, Hellas, P• 37• 
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The Perioeci were the dwellers who had lived on the land 
before the coming of the Dorians and allowed by the Spartans to 
remain free men, but granted no share in the government. Ror 
the most part, these people were engaged in commerce and agri-
culture, forming the hard business core necessary to the life of 
any city. 
~stly came the Helots, people who were also natives of the 
land, but who had been reduced to serfdom by the invaders. This 
was the class that tilled the land, thus permitting the male 
citizens complete freedom from work of any kind. These serfs 
were granted no rights whatever, and in general were treated 
cruelly and kept in subjection by brutal methods. However, being 
a hardy race, the Helots survived and even attempted to revolt 
from time to time, thus keeping the Spartans in constant fear of 
an uprising. 
Certainly this fear of a rebellious Helot class had much 
to do with Sparta ' s deciding to make herself into a military 
state, constantly training for war. However, there was more to 
the Spartan state than just fear; there was a sense of pride, a 
feeling that of all the poleis in Greece, their polis was the 
finest . This attitude is best described in the following two 
Greek poems: 
Go, tell at Sparta, thou that passeth by, 
that her e, obedient to her laws, we lie. 
(Epitaph on the three hundred who 
fell at Thermopylae) 
Eight sons Daemaeta at Sparta's call 
Sent forth to fight; one tomb received them all. 
No tears she shed, but shouted, 'Victoryl1 Sparta, I bore them but to die for thee.• 
As fanatical as these ideas may seem today, at least it 
is obvious that the Spartan military system was not imposed by 
force, but, instead, was a eo-operative enterprise of men, women 
and children, all working for one ideal. This ideal was to make 
Sparta the finest example of a strict, well disciplined and well 
ordered military state. Whatever sacrifice there was of the in-
dividual to the state in order to reach this end, the sacrifice 
was a voluntary one, and the citizen, male or female, gave his 
whole exis~nee to the service of the state, not so much because 
he had to do so, but because he wanted to do so. 
Since the ideals of Sparta were military in character, it 
is only natural that their educational system would be designed 
to produce obedience, self-sacrifice, courage, promptitude, self-
reliance and a single-eyed concentration on the immediate task 
at hand. This education was conducted by the state, at state 
expense, for the purposes of the state and was divided into four 
periods, corresponding respectively to childhood, boyhood, youth 
and manhood. Only those children born to the Spartiate in good 
standing were granted the privileges of this education. The 
1. Quoted by Elwood P. Cubberley in The History of Education 
(Boston: Houghton Mifflin Company, 192o), P• ~}. 
2. Robinson, History of Greece, P• 6u. 
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lower classes of Lacedaemonians (or Spartans) seem to have 
received no formal training, though it may be presumed that 
they did have some physical education, in case they were needed 
1 for war. 
Education for the citizens started right after birth, when 
a council of Elders, appointed by the state, was sent to deter-
mine the health of the newborn child. If deemed healthy and 
vigorous, the child was allowed to live and was forthwith adopt-
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ed by the state. Those babies who were judged to be malformed or 
sickly were left to die on the mountainside, unless roooued by 
some Perioeci farmer or shepher~ The healthy children were per-
mitted to remain with their parents until the age of seven. During 
this childhood, they did the things that all children do; learned 
to walk, talk, recite verses and play games. However, being 
Spartan children, they were under more rigorous training than most 
and hence the mothers prepared them for the ordeals they were to 
meet after childhood. Crying was not allowed, except in the very 
young; fasting was observed and fear of the darkness overcome. 
After the age of seven years, the boys were transferred 
from their homes to the barracks and now came under the direct 
tuition of the state. While the boys were divided into groups or 
companies, each company being presided over by a youth in his 
twenties--so chosen for his courage and moral qualities--each 
1. ~' P• ~6. 
boy was nevertheless taught to regard every grown man as a 
teacher; and especially was expected to form an intimate 
connection with some one man. 1 Although this arrangement often 
led to lamentable abuses, it certainly served the needs of 
Sparta, for each boy was furnished with a private tutor, whom 
he could admire and respect without the encumbrances of pater-
nal devotion. The tutor, on the other hand, was inspired to 
keep himself in good shape and in every way to be a model to 
his charge. 
The formal training during these years of seven to eight-
teen consisted mainly of gymnastic exercises in running , leap-
ing, fighting, riding and swimming, as well as throwing the 
discus and. hunting. These exercises were not meant to create 
beautiful bodies so much as they were meant to develop skills 
that would be useful in time of war. In fact, all of Sparta 
was an armed camp, constantly preparing for battle . The boys 
were poorly clad in both winter and summer, so as to condition 
their bodies to endure hardships and pain. They were given only 
reeds for a bed and often were forced to steal their food . The 
purpose of the latter was to prepare them for the times they 
would be in enemy territory without supplies. The penalty 
f or stealing was flogging and pubLic disgrace , if caught. 
However, a successful theft was highly praised . The story 
1. In this whole section, I am greatly indebted to: Thomas 
Davidson, Aristotle and Ancient Educational Ideals (New 
York: Charles Scribner's Sons, 1896J, chap. iii. 
3U 
is told of a spartan youth who stole a fox and being discovered 
hid the fox under his shirt. Rather than admit that he had been 
caught stealing, the youth stood still while the fox ate out his 
intestines. 
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All intellectual training was severely limited, for too 
intelligent a population would not serve the ends of a military 
state. ~herefore, literary education was confined to a very 
little reading, some writing, and only finger arithmetic. The 
elders realized that to keep the ideals of the state before the 
youth, it would be best if they memorized these ideals and didn't 
read them. ~he same feeling applied to speech making. The Spar-
tans didn 1 t want an orator who could polish and work over a speech 
for days; instead, they wanted a ready wit, one who could grasp 
the situation immediately and act accordingly. Towards this end, 
reading and writing were minimized, while memorization and oral 
expression were emphasized. A youth eitting in the men's hall 
was often asked a question pertaining to the conversation and he 
was expected to give a brief but pointed answer; one that came 
to the point quickly but still showed a grasp of the fundamental 
facts. Generally, though, a Spartan boy was not required to think 
for himself, or to use his intellect too dangerously; his duty 
was to obey and to keep his body fit. 
Music and dancing were the only arts given any attention 
in Sparta. Music was mostly the chanting and singing of epics 
from Homer, or the verses of the war-like Spartan hero, Tyrtaeus. 
Dancing was used mostly to develop order and precision of move-
ment, or to act out dances imitating the actions of a soldier. 
Both dancing and music, while emphasized, were used only for 
their inspirational effects upon impressionable youths, and not 
for any lasting or intrinsic value that they might have. 
The education during the boyhood period did not pertain 
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to boys alone, but was also given to the girls . While the train-
ing given to the girls was less rigorous, it was only so because 
the aims were different. Spartan women were expected to produce 
strong, healthy sons and toward that end their training was 
directed. Permitted to live at home and to exercise at their 
own grounds, these girls learned to leap, run, cast the javelin, 
throw the discus, play ball, wrestle, dance and sing. These 
exercises must have had an admirable effect upon the girls' 
physical constitution, for they were considered among t he hand-
somest in all Greece . Nor were they admired for their physical 
attributes alone; a Spartan woman was considered a very capable 
nurse or governess and lucky was he who had a Spartan for a wife. 
At about the age of eighteen, the boys entered their third 
group, those of youths or cadets. For the next twelve years they 
prepared diligently for war. The playing of games was over and all 
training now was done under arms, and the conditions they lived 
in were made to resemble actual warfare. These cadets were or-
ganized into bands and roamed the countryside of Sparta and 
Messenia, living off the land and watching for any revolt from 
the Helots. As the Ephors, or Council of Elders, renewed war 
against the Helots yearly, these youths were allowed to kill any 
Helot they suspected of plotting against the state. 
At the age of thirty, the male Spartan became a full-
fledged citizen; now being allowed to vote in the council he 
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was apportioned a lot of land and given serfs to work the land. 
If he had not already done so, he was now compelled to marry and 
was now privileged to live at home. As a youth, he might have 
married, but was not permitted to live at home and could visit 
his wife only by stealth. Once a citizen, ~owever, he might live 
with his wite at home, but his days were still spent in drill and 
his meals eaten in common with the other soldiers. Sparta at any 
age was never far removed from an armed camp and those living 
within, whether men or women, were virtually prisoners of their 
own system. 
However, the system was of their own choosing and was one 
that they strongly believed in. This was especially true of the 
women, who in a way sacrificed more than did the men. In rear-
ing their sons during the first seven years, when they had con-
trol over them, these Spartan mothers sublimated their own 
maternal instincts to the ideals of the state. They inculcated 
into their children a love for sparta and a desire to sacrifice 
their very selves to the needs and betterment of the state, as 
is shown in the epigram: 
Take my son this shield, and either with it 1 
or upon it return. tGorgo, wife of Leonidas) 
2. Athenian Education 
Athenian education was very different from Spartan educa-
tion, but, then Athens was a very different city from Sparta. 
The latter formed a very land-locked, isolated community, nestled 
high among the hills on one of the most fertile plains in the 
Peloponnesus. With the Eurotas River to water the rich soil, 
Sparta was self-sufficient and needed little from the outside 
world. Athens, on the other hand, was a seaport city, deriving 
its principal sustenance not from the land, which was of very 
poor quality, but from the sea; the principal occupations being 
fishing, trading with foreign countries, shipping and sea commerce. 
It was this commerce that brought prosperity to the prople of 
Athens, and to bring prosperity it was first necessary to open 
the city to foreigners from all lands. This gave to Athens a 
very cosmopolitan flavor, and in contrast to Sparta's "status 
quo", Athens was a very progressive and forward looking city.2 
Nor had Athens the problem of trying to keep an unruly 
population in constant subjection. ~he metics and slaves of 
Athens really bore little relation to the perioeci and helots of 
1. Quoted by Robinson in History of Greece, P• 53· 
2. Sparta represented her ideals by a chained Ares; Athens 
by a Winged Victory. SSe Davidson, Aristotle, P• 63. 
Sparta. In fact, even the citizens of the two cities were of 
a different stock. The Athenians claimed descent not from the 
Hellenes of Greek stock, but from the earlier pre-Greeks, those 
who built up the culture of Mycenae and Cnossos. When the 
Dbrians overflowed Greece, settling maiBly in Sparta, they left 
Attica untouched, probably due to the infertility of the soil.1 
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This gave to Athens--the word itself is non-Greek--a connect-
ion with a civilization far different and far removed from that 
of Dbrian Sparta. This difference between cultures was widened 
as Athens admitted more and more foreigners to its city. These 
metics, or aliens, came to Athens because of the freedom there. 
While foreigners were rarely granted citizenship, they were 
allowed to take part in the city's life, and in some cases were 
2 
even considered outstanding members of the community, this 
conferring upon Athens not only a cosmopolitan flavor, out also 
a strong degree of liberalism. Here people breathed in a free 
atmosphere of unrestricted thought, and government was by the 
many, not by the few. 3 Individuality was more than just a con-
1. Bury, History of Greece, P• 6u. 
~. Cephalus at whose home the Republic opens, is just such a man. 
3• While a voice 1n the government of Athens was restricted to male 
citizens, excluding women, metics and slaves, during the 5th 
century B. c. the laws of citizenship became more and more liberal , 
ever broadening the base or the c1t1zen class. ~ury, History of 
ureece, PP• 1~3 and 3~9. Sparta, however, while having absolute 
equality among its citizen class, imposed restrictions that con-
tinually narrowed that class, until by the end of the Pelo-
ponnesian Wars, there were probably less than 2,000 Spartans 
enfranchised with the right to participate in government. 
Robinson, History of Greece, P• ~87. 
cept, it was a way of life; each individual being not only allow-
ed but encouraged to think for himself. 
Pericles, in his "Funeral Oration" expresses these ideals 
admirably when he says: 
If then we prefer to meet danger with a light 
heart, but without laborious training, and 
with a courage which is gained by habit and 
not enforced by law, are we not greatly the 
gainers1 Since we do not anticipate the pain, 
although, when the hour comes, we can be as 
brave as those who never allow themselves to 
rest; and thus, too, our city is equally ad-
mirable in peace and in war. For we are lovers 
of the beautiful, yet simple in our tastes, and 
we cultivate the mind without loss of manliness . 
Wealth we employ, not for ta~ and ostentation 
but where there is a real use for it. To avow 
poverty with us is no disgrace; the true dis-
grace is doing nothing to avoid it. An Athenian 
citizen does not neglect the state because he 
takes care of his own household; and even those 
of us who are engaged in business have a very 
fair idea of politics. We alone regard a man 
who takes no interest in public affairs, not 
as a harmless, but as a useless character; and 
if few of us are originators, we are all sound 
judges of a policy. The great impediment to 
action is, in our opinion, not discussion, but 
the want of that knowledge which is gained by 
discussion preparatory to action. For we have 
a peculiar power of thinking before we act and 
of acting too, whereas other men are courageous 
from ignorance but hesitate upon reflection. And 
they are surely to be esteemed the braves t spirits 
who, having the clearest sense both of the pains 
and pleasures of life, do not on that account 
shrink from danger. 
These ideals were naturally expressed in the type of educa-
tion to which Athenians subscribed. In contrast to Sparta's 
1. Thucydides, Peloponnesian War, tr. Benjamin Jowett, in 
Vol. I of The Greek Historians, ed. Francis R. B. Godolphin 
( 2 vols.; New York : Random House, 1942), Bk . II, chaps. 
39-40. 
rigid discipline and mass conformity, this education was highly 
individualistic, designed toward producing a man of taste and 
character, who could think and act for himself. 
The state, while regulating certain aspects of education, 
such as the times for instruction and the age of the students, 
generally left the education of the children in the hands of 
the parents. Some instruction in reading, writing, music, and 
gymnastics was required before the state would declare a youth 
a citizen, but the method of this instruction was l eft entirely 
with the parents and the tutor or teacher they wished to choose. 
Education of the young was so much the function of the parents 
that the decision to educate or not to educate was left entirely 
with them.1 The state supervised education, but did not con-
trol it, preferring to let Athenian individuality work out its 
own system. 
This system, with its emphasis upon individuality, was not 
always the most desirable, for in not regulating education, the 
state put no check upon the quality of the teachers. Anyone 
could teach any subject, at whatever price he could get . As this 
price was generally miserabl y low , the teaching profession un-
fortunately attracted those incompetents who could obtain em-
~ ployment in no other manner . 
1. However, the children not educated were under no obligation 
to support their parents in their old age. See Cubberley, 
History of Education, p. ~4. 
2. Ibid . 
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Not all teachers, however, were unqual~fied; some of them 
were dedicated to their work. In addition, the parents watched 
closely over the education of their children, so that most 
Athenian boys developed the qualities of patience , endurance, 
fortitude, courage and loyalty. These qualities were the aim 
of education, rather than a technical proficiency in any given 
subject. "Professionalism" was looked upon, especially by the 
later Greeks, as a sign of vulgarity, being fit only for trades-
men and artisans, but not for freeme~. Philip of Macedon chided 
his son, Alexander, upon playing the flute "too well", and 
Aristotle says: "To be always in quest of what is useful is not 
1 becoming to high minded and free men." This is an unusual view 
for the Greeks to take, when, it must be remembered, a century 
before Athens had been a market town and most of the inhabitants 
2 farmers. However, values definitely changed after the Persian 
Wars. But probably more important was the Greek dislike of any-
thing menial, or any occupation that did not require both bodily 
and mental facilities. To the Greeks, a well rounded man was 
one who had developed fully all his capacities, but to concen-
trate on any one capacity to the point of "expertness" meant an 
ill-proportioned and overbalanced nature. Harmony and proportion 
were the ideals from the time of Homer on. Phoenix exhorts 
b 1. Aristotle, Politics, 1338 43 - ~. 
2. Supra, p. 1'+. 
Achil.l.es to be "a speaker of words, and a doer of deeds." 1. 
Pericles speaks of the "happy versatility" possessed by the 
Athenians. 
We rel.y not upon management or trickery, 
but upon our own hearts and hands . And 
in the matter of education, whereas they 
(the Spartans) from early youth are always 
undergoing laborious exercises which are 
to make them brave, we l.ive at ease, and 
yet are equally 2eady to face the perils 
which they face. 
Thus the education of an Athenian was designed to pro-
duce a well- rounded and finely :proportioned "amateur"; grace 
of movement, rhythm of body, and a quickness of wit, as well 
as respect for one's elders were the qualities looked for . 
An Athenian youth was developed, whereas a Spartan youth was 
trained. 
For Athenians, it was necessar y that their sons be well. 
developed both mentally and physically. The division of 
education was into four groupings , as at Sparta--childhood, 
boyhood, youth and manhood. Al.so, as at Sparta, a child 
could be "exposed" to the elements at birth, but it was the 
father and not t he state who made the decision. If kept, the 
child was placed in the hands of the mother or a nurse, for 
until the age of seven boys and girls were allowed the free-
1.. Supra , P• ~3. 
2. Thucydides, Pel.oponnesian War, Bk. II, chap . 39. 
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dom of entertaining themselves, much as modern chi~dren do, 
with games of tops, leap-frog and mud- pies . 'J.'he Greeks liked 
to play and Athenian children were no exception. However, along 
with play they did receive some instruction, usually from an 
old woman or a slave hired by the mother to watch over the child 
from its earliest months. Unfortunately, these women were gener-
ally uneducated and in their desire to instill obedience into 
their young charges, they would often try to frighten the children 
with stories of the bogey-man or monsters. They also imbued the 
children with a love of national heroes and gods by reciting to 
them the stories of Hesiod and Homer. Some of these myths and 
tales had a most beneficial value, for they made the children 
aware of their national heritage, as well as introducing them to 
the works of great literature. On the other hand, though, it 
must be said that many of the tales were not fit consumption for 
children's minds . 1 
In the seventh year, the boys and girls were separated 
and their formal education began. The girls really received 
no formal education. Whatever education they received was given 
to the~ by their mothers in the home, for here they were confined 
most of their lives. They did learn the feminine arts of sewing, 
knitting, weaving, etc., and great emphasis was placed upon the 
moral virtues of chastity and purity. But in contrast to their 
1. Kenneth F. Freeman, Schools of Hellas (3rd ed. rev.; 
London: MacMillan and Co., 193~), P• 51. Also Republic, 
377 c, ff. 
counterparts in Sparta, the Athenian women were a pale and list-
less group, their position being one of confinement to the upper 
stories of the house. 
The boys, though, had at their disposal between the ages 
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of seven and eighteen, a most elaborate educational program. This 
program was entirely private, the parents sending their sons to 
one or more of the many schools or teachers in Athens, and for 
as long a time as the parents saw fit, or c ould aff ord. The teach-
ers were grouped in two general classes; those of music and those 
of gymnastics. How the time was divided between these two groups, 
whether a student spent part of a day at each study, or attended 
music class es one day and gymnastic classes the next day, it is 
impossible to say. But, regardless of how the time was allotted, 
it is certain that both music and gymnastic training were necessary 
requirements for a well educated Athenian son.1 
Music was a broad, general t erm covering more than just 
the study of music itself; it included reading, writing and a few 
miscellaneous courses as well. Writing was a relatively unimportant 
course, for producing a manuscript was so costly and so time con-
suming that most ideas were committed to memory and not written 
down. It was necessary then only to be able to form the alphabet 
and to write one's name for legal documents.2 Reading, on the 
other hand, was a most important subject, especially oral reading 
1 . Monroe, History of Education, p. 83. 
~ . Freeman, Schools of Hellas, P• 55· 
that included memory work; for with an absence of manuscripts, 
memorization had to replace t he printed page. The works memorized 
would be firs~ of all the Iliad and the Odyssey, and t hen the 
writings of other great masters like Hesiod, Theognis and Aesop. 
These latter tales served, as did the works of all the masters , 
not only as reading exercises, but as moral and aesthetic guides 
as well. By reading and committing to memory various parts of 
the works of Greece's greatest authors, who wrote about the ex-
traordinary deeds of gods and heroes, the student had before him 
examples of courage and virtue which it was hoped he would em-
ulate.1 
Besides the fundamentals of reading, the studen~were 
taught to read beautifully and eloquently, great stress being 
put upon diction and elocution, that each boy might become a 
competent orator. However, the bulk of education in these early 
years pertained to music itself. The Greeks believed that by 
music the spirit of the young was elevated and that they became 
rhythmical and harmonious in mind and manner. As the object of 
Athenian education was to produce this harmony and balance in 
both soul and body, it was necessary to expend a great deal of 
time on musical training. However, musical training was not the 
end desired; it was only the beginning in developing within the 
1. The deeds of these gods and heroes, while courageous, were 
not always virtuous, causing Plato to look with disfavor 
upon their use as moral agents. See, infra , P• ~v· 
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the boy the balance and proportion desired of all educated and 
cultured free men. These youths were taught music, not to be 
musicians, but that they might be musical. 
The first training was in the use of the instrument, a 
four or seven stringed lyre, the fundamentals of music and the 
memorization necessary to sing or chant the great epics of Homer 
and Hesiod. Once these technical skills were fairly well master-
ed, usually about the age of thirteen, the boy entered upon a 
more advanced or secondary stage of education. He was now re-
quired to accompany himself on the lyre as he chanted a poem of 
Pindar or Sappho. ~his meant an insight into the poem recited, 
an interpretation of its meaning, as well as the creative ability 
to express this interpretation i n music. ln both cases there 
was a demand for individual ability, for creative power, so that 
learning could be achieved by doing, and not by memorizing. The 
Athenians always emphasized the development of the individual's 
abilities rather than the training of him in a particular skill 
or craft. As Professor Mahaffy says: 
No doubt the Athenian public was by no means 
so learned as we moderns are; they were ignor-
ant of many sciences, of much history ••• But 
in civilization itself, in mental power, in the 
quickness of comprehension, in correctness 
of taste, in accuracy of judgment, no modern 
nation, however well instructed, has bien able 
to equal ••• the genius of the Greeks. 
1. Sir John Pentland Mahaffy, Old Greek Education (London: 
Paul, Trench, and Co., 1881), P• 89. 
The other branch of ~aining--gymnastics--was designed 
to produce the same balance and harmony of bodily movements 
that music and literature were to produce in the soul. The 
object of all the exercises was the well proportioned develop-
ment of each individual and not the winning of any particular 
event. Brute force was held in small regard, as belonging only 
to animals; and races were often held in the soft sand or with 
lighted torches so that speed alone could not be the deciding 
factor. More important than winning was the evidence of proper 
form, a graceful and dignified carriage along with control of 
temper and the intelligent use of a competitor's skills. Es-
pecially prized were games that called for quickness of per-
ception or the display of courage or "pluck". In general, the 
gymnastic exercises in Athens had as their object the disciplines 
of the body with the view towards giving it a healthy develop-
ment and a noble carriage. In this healthy development was in-
cluded not only the physical well being of the body, but also 
the subjection of all passions and tempers to the dictates of 
reason. 
Early exercises were designed to develop the muscles, such 
as standing on tip-toe, jumping, hanging or climbing on a rope, 
holding weights and running. After sufficient training the 
more advanced exercises were undertaken, especially those of 
energy. The pentathlon was ideally designed for this purpose, for 
it consisted of five actions--jumping, running, throwing the discus, 
throwing the spear amd wrestling--all done in succession. The 
contestant who did not use his energy skillfully and intelligently 
was soon lost. 
Dancing was also taught as part of the physical program; 
not t he shuffling of feet so predominant today, but the rhythmical 
movement of the whole body to music. It was thought that dancing 
would cultivate the grace and delicacy of movement toward which 
the Athenians already had a natural bent. Music was supplied, 
of course, to give rhythm and tempo to the actions. Some of these 
dances were festival dances, others were religious, and a few were 
war dances; but all were done to the accompaniment of music, for 
"music develops harmony in the soul, just as gymnastics develops 
1 harmony in the body. 11 
Having spent the greater part of his boyhood in preparing 
to be a gentleman, it was now necessary that the youths prepare 
for citizenship, exercising legislative, judicial and milit ary 
functions. Most immediately it was necessary that his last two 
years of boyhood prepare him for 11ephebic 11 or citizen-cadet train-
ing at the a ge of eighteen. In contrast to his earlier schooling 
which had been ess entially under the guidance of the family, 
a pedagogue or slave being the boy's constant companion and moral 
overseer, he now passed under the direct surveillance, if not 
1. Plato put great emphasis upon music as an ennobling and 
uplifting influence on the soul. Protagoras , 3~6 a, 
and Republic, 400 b, ff. 
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l guidance, of the state. He was now free to wander where he 
chose, to f r equent the agora or market place, and to make him-
self direc t ly acquainted with the det ails of public life . His 
instr uction was transferred f r om the private tutor to the publ ic 
gymnasia , where he spent most of the day under the watchful eyes 
of state officials . The curriculum here was entirely physical 
with great emphasis upon wr est ling and the harsher sports . No 
special provision was made for t he continuance of t he youth's 
intellectual development, other than t he requirement that he learn 
the laws o f the state . However, it was expec t ed that he would 
acquire a good practical knowledge of state affairs by talking 
with the men he met in the agora, market place, or in t he gym-
nasium it self . 
Once the age of eight e en was rea ched, a change took place 
and the youth passed under the direc t control of the state . Hither-
to, even during the last years of his boyhood when he attended 
the gymnasia, the youth was considered a minor and directly 
responsi ble to his fat her and family. Now he was to be presented 
as a candidate for independent citizenship, provided he c ould prove 
his Athenian parentage and had passed t he course at the gymnasia. 2 
But before he became fully accepted into the state, he had first 
1 . The state appointed the director and the " moral overseers" 
of the gymnasia. See Davidson, Aristotle, P • 87. 
2 . While the children of nearly all free citizens attended 
the early schooling , only the youth of the wealthier and 
purer classes went on t o the gymnasia. ~hus the government 
of the state fell to the aristocratic few . See Davidson , 
Aris totle , PP• 86- 87. 
to pass two years of severe discipline in the service of the 
state. During this training , he was called an 11ephebos", cadet, 
or citizen-novice. The first of these years consisted of sleep-
ing outside the city walls in a barrack, training in t he use of 
weapons for war. The second year, the cadet went out in bivouac, 
manning the outposts on the borders and scouring the countryside 
to learn its roads, passes, brooks, springs and complete top-
ography. Upon completion of this training , the cadet took an 
examination called the citizenship manhood examination . 
Now he was a full fledged citizen with all voting privi-
leges. However, his education did not s top now that he had reach-
ed the age of twenty, t hough he would receive no more formal 
training. But the state still remained as a moral force , and 
educated its members through public dramas, religious festivals, 
literary contests and a stimulating civic life. Besides this 
there was always the gymnasia, where men gathered for daily talk 
and discussion. Thus, an Athenian upon entering manhood only be-
gan his real development, for, in either the theatre of Dionysius 
or at the wrestling room of the Academy , Athens was indeed "the 
school of all Rellas". 
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CHAP.rER IV 
NEW GREEK EDUCATION 
The middle of the fifth century B. c., or the a ge of 
Pericles as it was later named, being a time of great social, 
economic and political change, it is convenient to place in t his 
period the transition from Old to New Greek education.1 In 
many ways this is a mistake, for it ignores the fact that New 
education was not so much a change from one type of education to 
another, as it was a gradual emergence from the more liberal 
tendencies of Old Athenian education . Nor were thes e liberal 
tendencies restricted to any one time or any one century . They 
were, in fact, part of Athens, and while Athens existed so did 
liberalism. 2 
This whole concept of liberalism was somewhat injurious 
to Old education, for Old education, as shown in the last chapter, 
ne eded a stable, almost static society for its preservation. 
Sparta provided such a society for hundreds of years, but Athens 
never did. As times changed, so did Athens change, including its 
system of education; just as it changed its whole attitude towards 
1. Monroe, History of Education, P• 62 . 
2 . Athens with its concept of democracy f or citizens and equality 
for resident foreigners (metics) was by far t he most liberal 
of all the Greek city-states. Gustave Glotz , The Greek City 
(New York: Alfred A. Knopf, 1930), PP• 128- 129. 
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religion, politics; even its concept of the city- state itself 
changed. 
The Persian Wars (49~-479 B. C. ) were the major causes 
of these changes, for in victory the city-states seemed to have 
. f d . t 1 d1scovered a new sense o power an 1mpor ance. In a few years , 
Athens changed from a city with purely local interests to a mighty 
sea and land empire, dominating activities all over the eastern 
Mediterranean. The people a l so changed; they took much greater 
pride in t hemselves, and more inter est in events beyond the city 
walls . No longer were they content with merely being citizens, 
dedicated to the service of t he $ate; they wanted to be individuals, 
free and apart from the state. They wanted an educational system 
that would stress individualism , and prepare them to take full 
advantage of the ever increasing democratic policies that pre-
vailed in the 5th century. 
Many ideas of this New education were contrary to the customs 
and traditions of Old education; hence contrary to the conservative 
elements in the Greek cities. Unfortunately, the teachers of this 
New education, the Sophists, antagonized the conservatives even 
more by their methods of teaching . Itinerant travelers with no 
set lore and no set purpose in life, these "scholars" would wander 
from city to city offering courses of instruction for sums of 
money. As the Sophists depended upon the students for their 
living , they were often loath to displace the students and would 
1. Kitto, The Greeks, P• 116. 
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teach whatever was desired, no matter what the moral implications. 
serious consequences often resulted from such teaching, for in a 
liberal community with the emphasis upon individuality, the major-
ity of the youths were interested mainly in their own personal 
aggrandizement and in exploiting the opportunities in trade, commerce 
and government that lay open to them, following the victorious re-
sults of the Persian wars. 
Educational theorists, such as Socrates and Plato, complained 
of the general format presented by the Sophists in providing the 
New education desired by the people . Socrates believed that the 
Sophists were handling questions of morality and ethics from a 
superficial point of view, teaching men how to win arguments, but 
not teaching them whether their arguments were right and just . 1 
Such actions, of course, could only contribute to a set of false 
and artificial values, values based upon success and not upon moral-
ity. Plato felt that not only were the Sophists contributing to 
the delinquency of the times,~ but that both the Sophis ts and 
Socrates were wrong in allowing youthful, untrained minds to de-
bate questions of philosophy that they, the youths, were will-
prepared to handle.3 
However, notwithstanding this criticism, the Sophists did 
1. Gorgias, 549 c, ff . 
2 . Delinquency and injustice were rampant in Athens during and 
subsequent to the Peloponnesian Wars . Bury, History of 
Greece, P• 5U4 ff. 
3 · Republic, 53~c-539 b. 
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contribute something to Greek society, especially Athenian 
society, and they did fulfill a very definite need of the times. 
1. The Need for New Education 
The need for New education arose from the conflict of the 
times, certainly not from any internal conflict within Old educa-
tion itself. In fact, the record left by men educated under this 
system is a remarkable one--Themistocles and Pericles in govern-
ment, Phidias and Myron in art, Herodotus and Thucydides in 
history, Aeschylus, Sophocles and Euripides in drama, Socrates in 
philosophy. These men were the geniuses of Greece and they all 
lived during the period ~79-4}u B. c. , the period in which Greek 
education was undergoing a transformation from the Old to the New. 
Old education had been able to lay the foundation for these geniuses, 
but it was unable to keep pace with the challenging times they 
created. 
Old education had from its very inception, in either Athens 
or Sparta, been founded on the principle of the individual devoting 
himself to the needs of the state . 1 To be sure, the aims of the 
state and the aims of the individual often coincided, so that what-
ever was best for the state was also best for the individual members of 
1. In Bk vii of the Politics Aristotle say~ "Neither must 
we suppose that any one of the citizens belongs to him-
self, for they all belong to the state, and are each of 
them a part of the state, and the care of each part is 
inseparable from the care of the whole." Aristotle, 
Politics, 1337a ~7 - }U. 
1 the state. But in the last analysis, t hese members were just 
that; citizens, not indivi duals . Their art was civic art, their 
religion was a state religion, and their educational system was 
designed to perpetuate this trend. Education was of the state, 
for the state and, to a degree, by the state . 
This supremacy of the state over the individual was always 
~ 
stronger in Sparta than in Athens . Sparta maintained the 11status-
quo" for hundreds of years, changing its ideals only through de-
cay and degeneracy, not through volition . Athens, on the other 
hand, had always been a more liberal, more versatile, more flex-
ible state . 3 The term New education is, therefore, applicable 
only to education practiced in Athens, not in Sparta. 
Athens , however, had started as an aristocracy, as a king-
ship, and the tenets of Old education were developed along the 
lines that onl y a man of wealth and worth would or should be 
4 
educated. Limiting education to a rather restricted and stable 
class--the aristocrats--it was natural to develop a curriculum 
limited to the wants of this class. The greatest want, if not 
the greatest need, was to produce a man of character and courage, 
one who was a perfect blending of mind and body. For this reason 
1 . Barker, Greek Political Theory, p. ~4. 
2. See supra, p. 28 . 
3• See ~ericles · FUneral Oration". Thucydides, Peloponnesian 
War, ~ook il, chaps . 39-~v. 
4 . Monroe, History of Education, P• ~4. 
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great stress was put upon lyre playing, poetry and gymnastics. 
These were thought to develop internal qualities of harmony and 
grace, so necessary for a Greek gentleman. Practical knowledge, 
espec~ally of state affairs, was relegated to the years sixteen 
to eighteen. In these years the youths were allowed to fraternize 
with their elders in the market place or the stoa, and all know-
ledge of administration and government a youth gained indirectly 
through conversations in these places . 
This system worked satisfactorily so long as a stable and 
somewhat homogeneous class, the aristocrats, were controlling 
purely local affairs . However, the year 509 B. c. brought an 
increase in the ruling body as Cleisthenes began making Athens 
1 into a democracy. The years 49~-~79 B. C. brought even more 
changes as Greece not only became involved with , but defeated in 
war the mighty Persian Empire. This victory brought a new found 
sense of power and importance to many of the Greek cities . The 
old isolationistic attitude quickly pass ed as cities entered 
into alliances, leagues and unions with one another. Athens, in 
477 B. C., two years after the end of the war, founded the Delian 
League, which she quickly managed to convert into her own large 
2 
sea empire, 17u cities strong. 
From a small c~ty-state, isolated among the hills of Greece, 
1. Cleisthenes started the democracy that reached its apex 
under Pericles in ~54-443 B. C. Bury, History of Greece , 
P• 211. 
2. ~' PP• 322-34c. 
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Athens had grown into a major power in the eastern Mediterranean. 
This change, along with the change in government from an oligarchy 
to a democracy, brought a resulting change in the people and in 
their attitudes . Many of the people wished to take advantage of 
the numerous opportunities now open to them in the fields of 
diplomacy, public speaking, war and trade. No longer were men 
content to find their fullest expression within the framework of 
the polis . New opportunities existed outside the polis which, 
for ~he Greek, had never before existed. 
To prepare themselves for these opportunities, t hey wanted 
an education; an education that would develop their own individual 
qualities . Old education could not do that. Old education was 
designed primarily to benefit not so much the individual as the 
citizen. The polis and education were synonymous; education was 
mostly of the polis, its traditions and mores, for the polis and, 
to a degree, by the polis . 1 But the polis was no longer the frame-
work within which the Athenians lived. Horizons broadened in the 
fifth century and the people became aware of opportunities beyond 
the city walls . A new education was needed, one that put stress 
upon the individual and gave him the instruction necessary to 
develop his own capabilities. 
1 . After the age of sixteen, the Athenian state took a more 
active interest in a youth's traini ng. Some time was spent 
out in the field learning every nook and crag in t he land. 
Other time was spent in the city learning the processes of 
Athenian government. All this training was under super-
vision, that the youth might become a useful member of the 
polis . See Gulick, Ancient Greeks, P• 35· 
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2. The Sophists 
The leaders of this New educational movement were a group 
of teachers known as Sophists -- a term much maligned, partly de-
served, partly not deserved. Even t oday the word "sophist" carries 
an odious meaning - - 11a capricious or fallacious reasoner 11 , 1 "one 
2 
who reasons adroitly and speciously rather than soundly" . This 
view is a carry over from the times of Socrates, Plato and Aria-
totle and is due, in part, to the prejudice and dislike shown by 
these men towards the Sophists . 
There was much to dislike about the Sophists, but Aristotle's 
definition of them as "impostorous pretenders ••• employing what 
they know to be fallacy, for the purpose of getting money" ,3 is 
hardly a just es timation. Nor is it fair to j udge them by t he 
manner in which they are presented in the Socratic dialogues . Plato, 
in these dialogues, written over a period of years, seems to have 
developed a strong hostility, not only towards the teachings of 
the Sophists , but also towards the Sophists, themselves . In the 
'+ Protagoras his criticism of them is relatively moderate, and his 
1 . Webster's New Collegiate Dictionary, (2nd ed. ; Springfield,Masa.: 
G. & C. Merriam Co . , 1956), P• 807 . 
2. The New Century Dictionary (2 vols .; New York : D. Appleton -
Century Company, 19~~), P• 1770 . 
3 · Aristotle , Rhetoric, tr . by Harris Rackham (London : Wm . 
Heineman, Ltd., 1932J, 1289a, P • 12 
'+ . lt is assumed that the Protagoras, Gorgias, and Republ ic were 
written in that order, though not necessarily in sequence, nor 
in proximity. See Anton-Hermann Chroust, Socrates, Man and Myth 
(London : Routledge and Kegan Paul, 1957), p. 201 . 
style ~s one of politeness. The Gorgias, however, shows Plato in 
a good deal more v~triolic mood, denouncing and condemning the very 
art of sophistry, 1 and in a manner showing little or no respect. 2 
In the Republ~c, his attitude becomes even more venomous as he 
portrays ~hrasymachus in the guise of a surly, rude and thoroughly 
disgusting character; 3 so much of a disgusting character, in fact, 
that the reader loses much of the validity of Thrasymachus• argu-
ment that justice is the interest of the stronger party, because 
he is revolted by the Sophist 's persona~ity . rlato seems to be 
aware of this, for at the beginning of ~ook ~I, he reintroduces the 
argument , this time ~n much milder form as express ed by Glaucon 
* and Adeimantus. 
I t is hard to envision why ~lato adopted such a hostile 
attitude towards the Sophists,5 but whatever the reasons, it is 
1. Gorgias, 501 a . 
2 . ~., 462 e . 
3· Grote points out that neither Thrasymachus nor any other 
Sophist would present a doctrine in the form or manner as-
cribed by Plato. "For Thrasymachus was a rhetor who had 
studied the principles of his art and understood well the 
sentiments of his audience . As such, it ~s inconceivable that 
he would offend those sentiments in the brutal and ferocious 
manner ascribed to him by Plato . " George Grote, History of 
Greece, Vol. VIII(London : John Murray, 1869J, pp . 194 ff . 
4 . Republ~c, 357 a, ff. 
5· Chroust, (Socrates, Man and Myth, p. ~01), holds that Plato's 
attitude is due to a personal incident between h~mself and 
the Sophists. Grote, (History of Greece, P• 158) holds the 
antagonism to stem from a clash of doctrine on educational 
theory. Grote's v~ews w~ll be studied later in this section. 
All future references to Grote's History of Greece will be to 
Vol. VIII . 
obvious that the Platonic view gives a rather distorted and un-
just picture of the Sophists and their role in Greek education. 
1 As Grote points out, the name of Sophist as applied to 
a school of thinkers is really a misnomer; not that there weren't 
thinkers or teachers, but rather that they didn't form any school 
or comprise any group . The name itself had existed in Greece long 
before the fifth century B. c., and referred to anyone who had in-
tellectual or philosophic tendencies . It was used by the general 
public in reference to men like Zeno, Protagoras, Gorgias, and 
even in reference to Socrates and to Plato, himself. However, 
after 450 B. c. , when so many teachers of rhetoric came into 
prominence, the word Sophist came to mean any one of a number 
of those teachers who received pay for their teaching. As they 
taught individually and received their compensation individually , 3 
there was no unity among them, nor a common doctrine,4 although 
there may have been a common purpose . 
1 . Throughout this section, I am indebted to Grote's fine an-
alysis of the Sophists. Grote, History of Greece , chap . 67. 
~ . Ibid, PP• 151-153• 
3 · Protagoras says, in the dial ogue by Plato: "I make no 
stipulation beforehand. Vfuen a pupil parts from me, I ask 
him such a sum as I think the time and circumstances warrant; 
and I add that if he deems the demand too great , he has only 
to make up his own mind what is the amount of improvement 
which my company has procured for him, and what sum he 
considers an equivalent for it . I am content to accept 
the sum so named by himself, only r equiring him to go 
into a temple and make an oath that it is his sincere 
belief." Protagoras, 328 b . 
4. Ibid, 318 d. 
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If the Sophists had any common purpose, it was to qualify 
young men to think, to speak and to act . ~hey were practical 
thinkers, not reformers; interested in civic affairs, not in 
political or educational theory. They promised no Utopias or 
panaceas, but practical wisdom in the art of managing states and 
families and people . Protagoras says that if a young man comes 
to him, he will learn 
that which he comes to learn. And this is 
prudence in affairs private as well as public; 
he will learn to keep his own house in the 
best manner, and he will be able to speak and1 act for the best in the affairs of the state . 
Instruction of this type was what the Greek youth felt it 
needed and was certainly what it wanted . The Persian Wars -- a 
great effort of national defense -- had made the Greek people 
aware of themselves. "Proud of their achievements • •• they took 
all knowledge to be their province, making no distinction, but 
seeking wider and wider studies. 112 The age of Pericles, with 
its splendor and magnificence, increased an Athenian's pride in 
himself, and the emphasis upon democracy opened a free field for 
popular discussion in the Assembly and courts of law. A high 
value was attached to the ability to think and to express one ' s 
thoughts . 
The Sophists offered such instruction in the art of speak-
ing . They wandered from town to town and to anyone who would pay, 
1 . _!ill, 318 d. 
2. Aristotle, Politics, 134la, 30-32. 
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they taught the intricacies of logic, the art of rhetoric and de-
bate, and composed set speeches to be delivered upon set occasions.1 
Many of these teachers were very able men. Pythagoras, !socrates, 
Hippias, Gorgias, and Protagoras were among the foremost intellects 
in ancient Greece, and contributed much to the fields of science, 
mathematics, metaphysics, rhetoric and logic; and few, if any, were 
radicals bent on disrupting the general order of Grecian society.2 
However, they did have a tendency to adopt a negativistic and 
somewhat futile attitude towards the traditions and beliefs of 
ancient Grecian society. Such is Protagoras' remark: 
As to the gods, I have no means of knowing 
either that they exist or that they do not 
exist. For many are the obstacles that im-
pede knowledge, both the obscurity of the3 question and the shortness of human lif e. 
This attitude, not necessarily the remark itself, was bound 
to be annoying to a positive thinker like Plato. His real annoy-
ance, though, came at the Sophists insistence upon obtaining 
money for their services. It had been the practice in the Old 
educational system at Athens for the teachers to receive whatever 
4 gifts or other remuneration their pupils brought to them, but 
it was not the custom for the teachers to charge a fee for their 
1. Grote, History of Greece, P• 107. 
2. Barker, Greek Political Theory, p. 58. 
3• Diogenes Laertius, Lives of Eminent Philosophers, tr. R. D. 
Hicks, in Loeb Classical Library(London: Wm . Heineman, 1925), 
Bk. ix. chap. 51. 
~. Gulick, Ancient Greeks, p. 87. 
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courses. To charge for services would make a man a "professional", 
and t he Greeks, with the possible exception of the Spartans , de-
tested "professionalism11 • 1 To charge for services would also make 
the teacher less than a gentleman; it would equate him with the 
artisans and tradesmen. Worse, it was not honest labor, for in 
both Athens and Sparta, it was considered the duty of the elder 
citizens to pass on to the young and would-be citizens their know-
ledge and experience. In Athens, this was done by meetings in the 
agora, market place or gymnasia. 2 In Sparta, each citizen was 
expected to take a youth under his surveillance and guide him 
preparatory to his acceptance into the polis as a citizen.3 Any 
financial connection between teacher and pupil was f elt to de-
stroy the mutual esteem and regard each had for the other; and 
anyone who did demand pay for his services to the youth of the 
polis, was looked upon as an exploiter and a profiteer, who used 
his knowledge merely for personal gain. 4 
Unfortunately, the sophistic profession was not free of 
just such men; charlatans and opportunists who were willing to 
argue either side of a case, or to make "the worse argument appear 
1. For a discussion of "professionalism" and "amateurism", 
see, supra, PP• 38-39· 
2. Supra, P• 46. 
3• Supra, p. 30. 
4. In his defenae of his life, Socrates asserts emphatically 
that he must be distinguished from those Sophists who take 
pay for their teaching. Apology, 19, e, ff., and 33 a. 
See also Grote, History of Greece, P• 154. 
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the better11 , 1 if it so suited their purposes . Success in public 
life , in swaying an audience in the Assembly or law courts, natur-
ally suited the purpose of the politically ambitious, and they 
were willing to pay well for such an acquirement. As Barker 
2 points out, the wealthy could pay for techniques of disputation, 
and methods of flattering or controlling an audience; and the 
wealthy would pay to satisfy their own ends . The rich had con-
trolled Athenian politics down to the time of Pericles,3 and they 
were naturally out of sympathy with his democratic tendencies . 
These aristocrats desired to possess some knowle dge of the art of 
eloquence, in order to escape with immunity from accusation before 
the popular courts . They wished to acquire practical ability in 
order to control elections, to regain what they regarded as their 
due influence in the state, and ultimately to restore an oligarchial 
Lf. 
rule to the city of Athena. Such actions caused vilification and 
abuse to be heaped upon the Sophists, not only by Plato and Aris-
totle, but by others as well. 5 
1 . Aristotle, Rhetoric, 1Lf.02a 23. 
2. Barker , Greek Political Theory, p. 59 · 
3· Old education had been conceived and fostered under an 
aristocratic form of government. See supra, pp. 52-53· 
4. An oligarchial revolution, "The Rule of the Four Hundred" 
did take place in Athens in May of Lf.ll B. c. It lasted 
three months . Bury, History of Greece, PP• Lf.89-Lf.93 · 
5 · Aristophanes play, The Clouds, ridicules the S.ophists in 
general, ~ well as Socrates in particular . See also , 
Barker , Greek Political Theory, P• 73• 
However, the real contention between Plato and the Sophists 
arose not over the charging of money for courses given, nor over 
the type of people the Sophists were, nor their personalities. 
The real contention was the very different point of view between 
1 Plato and the Sophists on the question of educational theory. 
This difference in viewpoint was really a basic difference in 
philosophy. Plato was a great reformer and theorist; the Sophists 
were instructors in practical affairs , interested in qualifying 
young men for an active Athenian life. Plato wished to reform 
that life, to re-organize society on principles of his own, dis-
tinct from all past precedent . The Sophists also dealt with the 
state and the individual , but it was not their duty or their pur-
pose to reform or to re-organ~ze, either. They accepted , as their 
starting point, people as they were, as they existed in fifth 
century Greece, and especially as they existed in Athens. The 
Sophists were not interested in changing the character of the 
men they taught, but rather in teaching these men to be success-
ful in the type of life they had chosen.~ This life had changed 
during the fifth century, and the focus of attention had been 
switched from the citizen to the individual. 
The conditions of the times and t he v~ewpoint of the Sophists 
1. The views presented here are ess entially those put forth 
by ~~ . Grote in his famous chapter on the Sophists. Grote, 
History of Greece, chap. 67 . 
2 . Grote, History of Greece, p. 159· 
should be borne in mind when interpreting ~rotagoras' remark 
that, "Man is the measure of all things, both of that wh~ch ex-
1 ists, and of that which does not exist." In this light, then , 
the Sophists become not the corruptors of an Athens, pure without 
their presence, but the aiders and abettors of a corrupting move-
2 
ment already started. 
1. Diogenes Laertius, Lives of Eminent Philosophers, Bk. ix. 
2 . The aiding and abetting done by the Sophists was a negative 
sort of action, questioning and criticizing the traditions 
and values of Old education, without substituting new values 
for the ones lost. 
CRAP!ER V 
THE EDUCATIONAL THEORISTS 
The people of Greece, and particularly those of Athens, had 
rejected the traditions and standards of the old order. No longer 
were the values of Old education accepted without murmur and with-
out question. Men like Socrates and Plato realized that once this 
happened, it became necessary to construct a new set of standards 
and principles, based upon a new set of values. If new standards 
were not produced to replace the old ones lost, then Athens could 
well become a demoralized and degraded society; for ttfew things 
can happen more disastrous than the decay and death of a regu-
lative system no longer fit, before another and fitter regulative 
system has grown up to replace it."1 
No society can exist without recognizing some moral laws, 
and yet Athens was approaching just that situation. The ideals 
of Old education were wholly inadequate in terms of the larger, 
more complicated and more democratic city-state. New education 
had not yet developed any new ideals, as the Sophists had adopt-
ed a critical and negative attitude towards all questions of 
morality and truth. Yet there existed the necessity of formu-
lating new conceptions of worth and virtue. The old philosophy 
being invalidated, it was necessary to form a new one, based upon 
1. Herbert Spencer, lntroduction to Ethics lNew York: 
D. Appleton and Company, 1B9VJ, P• 49. 
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individuality, but at the same time realiz~ng that some moral 
bonds had to ex~st between the individual and his fellow citi-
zens. ~ocrates and ~lato both recognized this problem, and each 
had an answer to it, albeit a different one. 
Socrates was not t he great theorist and reformer, or re-
organizer that Plato was. Socrates was more interested in the 
practical problems of his day, in the individual and his immediate 
relationship to the society around him.1 In this respect, Socrates 
~ 
was probably f~closer to the Sophists than he was to Plato. 
However, while Socrates agreed with the SDphists that the in-
dividual was of key importance, he disagreed with them on how the 
individual should be handled, and on what was the individual's 
purpose or function in life. Both Socrates, the Sophists, and 
virtually all the Greeks looked upon life and everything in life 
as having an end or purpose -- such a purpose was the 11good" of 
an object.3 The Sophists with their emphasis upon individualism 
1. See Socrates' defense of his activities during his life. 
Apologz, especially 21 c, ft., and 30 a and b. 
2. The Protagoras, the Gorgias, and the Apology show that 
Socrates, like the Sophists, was interested primarily in 
the individual. Any reforming of the state Socrates would 
probably have done through reformation of the individual. 
Plato, on the other hand, wished to reform the individual 
by remodeling the state, and the society in which he lived. 
(Republic, ~~0 a, ff.). For a further extension of Socrates 
views on the state, see Chroust, Socrates, Man and Myth, 
PP• 168-169. 
3• This was the Greek teleological view of the universe, which 
played such an important part in Plato's concept of the 
Forms, and of the Good. See Richard Lewis Nettleship, 
Lectures on the Republic of Plato, ed. G. R. B. Charnwood 
(London: MacMillan and Company, 19~5), PP• 222-223. 
considered man's subjective interests and desires to be his good. 
The attainment of this good -- material success in this life --
they professed to teach, as one teaches carpentry or shoe-making , 
1 
or any other craft . Socrates believed that the Sophists and the 
Gr.eeks generally had a false conception of what the "goods" of 
2 life really were. He believed that to understand the "good" or 
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"virtue" of an object, you had to understand the object itself. To 
understand what would comprise a successful life, you needed to 
have knowledge of justice, happiness, virtue and goodness itself.3 
That man did not possess such knowledge, Socrates attributed to 
their lack of proper education. 4 
Plato accepted Socrates' doctrine that "virtue is know-
ledge", but he changed it so that there were various gradations 
1 . Gorgias, 449 a, ff. 
2. The whole method of questioning that Socrates describes in 
the Apology was designed to show men that they really did not 
understand the values upon which they were basing their actions. 
Apology, 21 a, ff. This false conception of values is shown 
clearly in the ~uthyphro when Socrates que stions ~uthyphro 
about the meaning of the word "piety". Euth;yphro, 4 a, ff. 
3· Gorgias, 459 c, ff. 
4. In the ~' Socrates elicits from a slave correct answers 
about the abstracts of geometry. Socrates did not present 
the answers, but he did present the material in such a 
manner that the slave was able to produce answers and 
thoughts that indeed he was unaware of possessing. Meno, 
8~ a, ff. The assumption is that if a slave can thi~ 
correctly about the abstracts of geometry,, then essentially 
any man can understand such abstract concepts as virtue, 
justice, morality and goodness, provided he but have a 
teacher the equal of Socrates. The world, however, was 
lacking in such men. Ibid., 98 e, ff. 
of knowledge, with corresponding virtues £or each gradation.1 
Each man is capable of understanding the degree of virtue appro-
priate for his intellect and function within the state; but only 
the philosopher is capable of understanding all virtue and total 
2 
reality, and only then after many years of arduous labor. To 
the philosopher, Plato entrusts the administration of the state 
and the care of its citizens; for it is only through the organ-
ization of the state that Plato believes it possible for an in-
dividual to attain his highest degree of virtue.3 
2. socrates 
It is hard to be too definite about much in Socrates ' 
career, for he, personally, left no works and those about him 
leave much room for speculation. ~he best of the sources about 
Socrates are by the contemporary writers, Aristophanes, Xenophon, 
and Plato. Aristophanes wrote about Socrates during the height 
1. Plato divides the state into three classes, based on 
intelligence, with a corresponding virtue for each class. 
The philosopher has wisdom, the guardian has courage, 
and the artisan's virtue, although not specifically 
defined, would seem to consist of doing his job well 
and of having the temperance of spirit to obey the 
commands of the rulers. Republic, Lf-41 c - tf43 e. 
2. Republic, 50~ c, ff., and 506 d, ff. 
3• "Until philosophers hold power, neither states nor 
individuals will have rest from trouble •••" Republic, 
501 c. 
of his career,1 but Aristophanes was a humorist, and by the 
nature of his profession exaggerated whatever truth he did put 
into his play . Xenophon was much more serious in his work and 
appears to give a detailed account of Socrates life . However, 
11Xenophon's prolonged absence from Athens during the most crucial 
years of Socrates' life made it impossible for him to gather any 
first-hand information about Socrates."2 When Xenophon did re-
turn, there was already a strong Socratic legend in existence , 
and it is from this legend that Xenophon was forced to draw his 
material. 3 The problem is further complicated by the fact that 
Xenophon does not acknowledge his sources to be indirect, but 
prefers to create the impress~on that he actually was one of 
£ocrates 1 intimates, probably in an effort to add more authority 
to his argument, and more glory to himself.4 
1. Aristophanes wrote his satire, The Clouds, about 423 B. c. 
when Socrates was approximately forty-five years old. Alfred 
Edward Taylor, Socrates (New York: Doubleday and Co., Inc. 
1952), P• 87. There is doubt, however, as to whether Aristo-
phanes was satir~zing Socrates ind~vidually or merely using 
Socrates as a figurehead to repre sent Sophists in general. 
Grote, (History of Greece, P• 167 n. 1) takes the former 
view, while Taylor, (Socrates, P• 16(, and Barker, (Greek 
Political Theory, P• 73) adhere to t he latter. Chroust, 
(Socrates, Man and Myth, pp. 193-195), makes a strong case 
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for Aristophanes really portraying Socrates as a "public 
character" and political agitator, rather than as a philosopher. 
2. Chroust, Socrates, Man and Myth, p. 3· 
3 · Chroust makes a strong point of the fact t~at Xenophon could 
not have returned to Athens before 394 B. c:, six years after 
Socrates death. Ibid., PP• 12-14. 
4. "Of the seven conversations Xenophon claims to have attended, 
no less than four, and probably all seven, are most likely 
spurious." ~., P· 9· 
This leaves only Plato as a reliable source of knowledge 
about Socrates. however, Plato is not above question. There is 
always the problem of how much of what Plato purports to be Socrates 
is really Plato using the name of Socrates merely as a literary 
l device. Such a devise is used by Plato in the later dialogues 
and the question arises as to where the Socratic thinking ends and 
2 the Platonic begins. Grote, whom this paper follows, seems to 
feel that essentially Plato has been honest in his portrayal of 
Socrates in the earlier dialogues, 3 with the admonition that since 
Plato underplayed the Sophists in an attempt to make them appear 
1. Taylo~ in opposition to most scholars, believes that the 
Platonic dialogues in which Socrates is the central figure, 
give "a faithful picture of the situation, interests and 
views of the real (Socrates)." Taylor, Socrates, P• 29. 
He even holds this view in connection with the Republic, 
about which he says: "the scheme ~of the Republic) may truly 
be said to be of Socratic inspiration." ~., P• 152. 
However, he does say that the details, at least some of them, 
may not be actually of Socratic origin, for Taylor does allow 
that an artist as great as Plato could well have mixed some 
of his own thoughts with those of Socrates, (Ibid., P• 155J, 
but only unconsciously, not intentionally. Ibid., PP• 3~-
35· 
2. Taylor, again with his insistence that the doctrines advo-
cat~d by the Platonic ~ocrates, were in reality those of 
the historical Socrates, holds that the concept of the 
soul advanced in the Phaedo, (96 a - 100 e), is really 
of Socratic origin. Taylor, Socrates, PP• 132 and 154. 
If Taylor is right, and few other than Burnet agree with 
him, then, of course, the theory of the Forms, so essential 
to the educational system of the Republic, becomes Socratic 
in origin, rather than Platonic. For a corroboration of 
Taylor's thesis, see John Burnet, Greek Philosophy, part I 
(London: A. and c. Black, Ltd., 1920), PP• ~21-222. 
3· These consist of Apology, Crito, Charmides, Laches, 
Euth:phro, Euthydemus, Cratylus, Protagoras, and Gorgias. 
as "dull foils for the wits of Socrates," he might well have ex-
1 aggerated the character of Socrates for just the same reason. 
With this as a background, it is now possible to make a 
few remarks about Socrates' life and t hought. He •48 born about 
470 B. c. and met his death in 399 B. c.; thus his youth was 
passed in the great Periclean Age, while his declining years 
were spent amidst the troubles of the Peloponnesian Wars. He 
took a full share in the ordinary duties of an Athenian citizen, 
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serving in the infantry in the Athenian campaign in Thrace, and 
again in 424 B. C., when his steadiness at Delium won him praise.2 
At the age of sixty-five, he became a member of the Council, sitting 
on the committee that condemned the generals of Arginusae. Here 
he refused to go against the laws of the state, just as he refused 
again later, under penalty of death, to obey the illegal and un-
just orders of the Thirty Tyrants. Socrates was faithful in dis-
charging his civic duty, and loyal in his allegiance to the laws 
of the state.3 Yet, he did not always approve of those laws, nor 
1. See Grote's Bfstory of G~ece, chaps. 67 and 68, especially 
PP• 196 -200, and 208-211. However, the point should be 
emphasized that Grote feels the picture of Socrates drawn 
by Xenophon and Plato to be essentially a true on~, and that 
the authors complement more than they contradict one another. 
2. These facts in the life of Socrates come from Barker, Greek 
Political Theory, P• 86. 
3· In the Crito, Socrates makes quite a point on the necessity 
of obeying the laws of the state in which a man lives. 
Crito, 50 c - 54 e. 
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of the politicians who administered them.1 Rather, he consider-
ed the government of Periclean democracy far too liberal, and him-
~! 
self preferred to remain aloof from it. Instead, he devoted him-
eel~ as a private citizen, to the individuals of the state, show-
ing them that the premises upon which they based their actions were 
founded upon faulty principles; and that really their knowledge of 
these principles was a false knowledge.3 
Socrates held, with the Sophists, that all men desire their 
own good; and that all men•s actions are such with the intended 
objective of attaining what they consider at the moment to be their 
l+ good. That all men do not attain happiness is not the fault of 
their intentions, but rather the fault of their intelligence. Men 
often mistake vaaues, thinking they are performing actions that 
will produce a good for them, but which in reality is not a good 
at a11. 5 Bad and evil actions, then, result not from volition, but 
1. Socrates criticized the democratic practice of choosing a 
magistrate by lot rather than by experience. Xenophon, 
Memorabilia, tr. E. c. Marchant, in Loeb Classical Library, 
(London: William Heineman, 1923), Bk. I, chap. ii, sec. 9· 
1!. Apology, 32 a, ff., and Gorgias, 517 a. 
3· ~·· 30 a- 31 b, and 21 b- 23 b. 
l+. "So it is for the sake of the good that people do all 
these things ••• for we all desire what is good ... Gorgias, 
Lt-68 b and e. 
5· This is just what Socrates is trying to show in all his 
questionings -- that what men consider to be good, or in 
their best interests, is, upon a little reflection, really 
not so. Apology, ~1 a, ff. 
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1 from a false estimate of what constitutes a good. To attain 
goodness, then, men must understand what goodness is; they must 
truly understand the very nature of goodness, virtue, justice and 
happiness. Thus the attainment of a good and virtuous life lies 
in the understanding of what virtue is. But how does a man ac-
quire the type of knowledge necessary to underst~d the good, or 
of what goodness really consists1 Socrates never fully answers 
~ 3 this question; however, in the ~ he implies an answer. There 
the mind of a slave is set to work by a series of well directed 
questions, and the questions bring forth from the slave knowledge 
that he never knew he possessed. Further, this knowledge en-
ables the slave to recognize a universal proposition.4 Thus the 
assumption may be made that if the proper method is used, each 
individual can be brought to realize the nature and reality of 
such abstract concepts as justice, truth, virtue and goodness. 
This method is, of course, the method of Dialectic, the one that 
1. Men often believe an immediate pleasure 
a good, without realizing what eff ects, 
this action will have upon their souls. 
and 5U3 d. 
will yield them 
in the long run, 
Gorgias, ~79 b, 
2. In the Protagoras, (361 b), Socrates suggests that maybe 
virtue could be taught since virtue is knowledge of such 
things as justice, temperance, and courage. However, 
Socrates does not commit himself directly to saying how 
this teaching is to be effected. 
3• ~' 82 a - 85 b. 
4. That the square built upon the diagonal of a square is 
in size double the original square. ~., 85 b. 
SDcrates has been using all his life . 1 However, Socrates never 
describes how people are to use this method , but rather leaves 
doubt as to whether there is anyone capable of teaching virtue . 2 
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Plato, of course, believes firmly that virtue can be taught, 
and he devotes his book, The Republic, to showing how it can be 
taught, and to describing the edueational system that will produce 
such virtue . 3 
2 . Plato 
While Plato depended upon Socratic principles for the 
core of his educational theory, he so changed the emphasis and 
essential features of these principles, that, for practical pur-
poses, the theories of these two men were divergent. This is under-
standable, however, for the two men , themselves, were different , 
especially in regard to the way each reacted to the political 
1 . This method of Dialectic--question and answer-- did not put 
knowledge into one's head. Rather it cleared away the 
illusion of false knowledge . ·.1:hen by introspection, Socrates 
bel1eved man could come to true knowledge, based upon reality. 
Such knowledge Socrates thought the individual possessed all 
the time, but that opinion and false knowledge prevented it 
from coming to the fore . See Grote, History of Greece, 
PP• ~51-254. 
2. "And if there were teachers, virtue might be taught ••• but 
as we acknowledged there were no teachers, then virtue cannot 
be taught." ~~ 98 d. 
3 · If one follows Taylor that the Phaedo, Meno and ~epublic 
are essentially Socratic in origin, then Socrates did 
affirm that virtue could be taught, and Plato only filled 
in the details of how it was to be taught. Taylor , 
Socrates, PP• 147-153· 
events that occurlJed during their mutual lifetime. 'J:he political 
events in Athens during the close of the 5th century, ti. c. were 
indeed disastrous and demoralizing. Socrates, in the latter years 
of his life, accepted these events with calmness and equanimity. 
Even the sentence of death could not disturb the rational, im-
perturbable, almost aloof attitude that Socrates adopted. Plato 
adopted no such attitude. These events occurred in Plato's youth, 
when he was young and impressionable. The experience of seeing 
governments and people become decayed and demoralized left an im-
pression that stayed with Plato all his life. 
Plato was born in ~28 or 427 B. c., the third son of a dis-
tinguished Athenian family. This family, especially Plato's uncle 
and step-father, were extremely interested in politics, and it 
seemed only natural that Plato, too, should prepare for a political 
1 
career. However, Plato's youth was not spent in an atmosphere 
conducive towards giving an idealist faith in his state or its 
citizens. The years ~31 to ~03 B. c. were among Athen's darkest. 
In 429 B. c., a year or so before Plato's birth, Pericles died, 
bringing to an end an era of greabness, and inaugurating an era 
of disaster at least so it must have seemed to those Athenians 
who ~ved through the Peloponnesian War. Plato's whole youth was 
spent in the shadow of that war, with its disease and pestilence, 
1. Most of the details of Plato's life, I have taken from 
R. s. Bluck, Plato's Life and Thou ht with a translation 
of the Seventh Letter Boston: The Beacon Press, 1951 , 
PP• 15 - 30• 
with its. destruction and desolation. In the first year alone 
one-third of the population died from disease or starvation. In 
415 B. c. an army of citizens was completely annihilated because 
of incompetence and greed. The state became governed by strife, 
avarice and ambition; the people themselveawere defeated and de-
moralized. Th~y knew not what they wanted, nor how to get it. 
Revolutions occurred as democracy followed oligarchy, and oli-
garchy followed democracy, while chaos ruled both. 
These happenings left a lasting impression on Plato, as is 
shown by a letter written towards the end of his life. 
When I was young, I had the same experience that 
comes to so many; I thought that as soon as I 
should be my own master, I should enter public 
life. This intention was favored by certain cir-
cumstances in the political situation at Athens. 
The existing constitution was generally condemned, 
and a revolution took place ••• Some of the leaders 
were relatives and friends of mine, and they at 
once invited me to co-operate, as if this were the 
natural course for me to take. No wonder that, 
young as I was, I imagined they would bring the 
state under their management from an iniquitous 
to a right way of life. Accordingly, I watched 
closely to see what they would do. It was not 
long before I saw these men (The Thirty) make the 
former constitution seem like a paradise. In 
particular, they tried to implicate my friend, 
Socrates, without his will into their proceedings ••• 
seeing ~11 this and other things as bad, I was dis-
gusted and drew back from the evils of the time. 
Not long afterwards, the thirty fell and the whole 
constitution was changed. Once more, I was attract-
ed, though less eagerly, towards taking an active 
part in politics. In these unquiet times, much 
was still going on that might move me to disgust, 
and it was no wonder that, during the revolution-
ary changes, some took savage vengeance upon their 
enemies; ••• some of the men in power brought my 
friend Socrates to trial on an abominal charge. He 
was condemned and put to death. 
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When I considerech these things and the men who 
were directing public affairs ••• the harder it 
seemed to me to govern a state rightly. Now that 
Athens was no longer ruled by the manners and in-
stitutions of our forefathers ••• the whole fabric 
of law and custom was going from bad to worse. The 
result was that I, who had at first been full of 
eagerness for a public career, when I saw all this 
happening and everything1going to pieces, fell at last into bewilderment. 
While Plato was bewildered by these events, and while he 
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had but little regard for the mass of the people and their ability 
to govern themselves in anything like a just or virtuous manner, 
he never did lose faith in Socrates' principle, "virtue is 
knowledge." Upon this principle, he based his hope that some day 
he might be able to found a state based upon the principles of 
justice and virtue, and administered over by 
He never did found this state, but he did try 
2 a philosopher-king. 
in Sicily,3 and he 
did write the Republic to show what the ideal state would be like. 
3· Plato's Philosophy 
Plato's philosophy, especially his political theory, was 
greatly influenced by the manner in which the cities of Athens and 
1. Bluck, Plato's Life and Thought with a translation of the 
S«Venth Letter, PP• 152-154. 
2. 11 I fear the human race will never see the end of trouble 
until true lovers of wisdom come to hold political power, 
or until the holders of political power become true lovers 
of wisdom. 11 Republic, ~73 c. 
3· Plato made three visits to Sicily in his lifetime. During 
his most important visit -- the second one, 367 B. c. --
Plato attempted to instill some of his philosophical and 
political beliefs into Dlonysius II, the tyrant of Syracuse. 
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Syracuse were governed. His. experience with the governments of 
these cities caused him many disappointments, but few disillusion-
menta. Plato clearly s aw the degeneration and moral decay taking 
place in Athens; he saw the conflict between Old and New Greek 
education, and he saw, as did Socrates , thatthe new basis for 
moral life must give scope to the individual without destroying 
1 the fabric of society. Plato agreed with Socrates that the 
basis for this new moral life was to be found in 11ideas", in 
universal truths, in the role of intelligence which men possessed 
in varying degrees. However, while borrowing heavily from Socrates, 
Plato did not limit his thinking to a rephrasing of 11the master." 
Indeed, Plato added concepts that made his philosophy in appearance 
like Socrates•, but, in reality, very different. In particular, 
Plato set up his society in the Republic in an authoritarian manner, 
and ultimately based this organization on metaphysical concepts. 
Plato's authoritarian method of organization is quite under-
standable considering the political instability and insecurity 
of his time. The changes that took place in society and in govern-
ment could only lead Plato to believe that all change was a sign 
of corruption, decay and degeneration. Perfection could be attain-
ed only in a static and stable society, where everything was well 
ordered and regulated, each man doing that for which he was best 
suited. While the principle of specialization was not foreign to 
1. Socrates was always a staunch believer of working within 
the framework of the law. Crito, 50 b. 
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Socrates• thinking, such a static society certainly waa.1 Socrates 
believed in the "happy versatility" of Periclean Athens, and in 
the fundamental concept that all men could rule themselves and 
their neighbors in a just and fair manner, if they would but first 
realize how little they really knew and then take steps to correct 
this ignorance. 2 Plato felt only disgust for democratic Athens. 
He thought each man to be fitted by nature to one particular task, 
and that education was to develop this natural capacity for the 
betterment of the individual and the state.3 This concept of the 
individual and the state is a throwback to the Old Greek education 
and its concept of the polis as the framework within which the 
individual attains the fullest expression of his personality and in-
dividuality.4 It also means that only a limited segment of the 
population is fit to rule, and that the state will be best ad-
ministered if only this segment does rule. 
Thus, while Plato adopts the Socratic principle that "virtue 
1. While Socrates never mentioned the type of government he 
favored most, his life gives evidence to the fact that he 
was not too dissatisfied with the democracy of Athens, even 
though there were certain aspects he did not like, (supra, 
P• 71). In the Phaedrus, (~31 d), Socrates admits he has 
spent his whole life virtually within the walls of Athena; 
and in the Apology his whole tone is one of fondness for 
Athens and the Athenian people. 
2. It is interesting to note that in the Republic, democracy 
is next to the lowest of all forms of government, while in 
~~ democracy is assigned a higher position. Compare 
Republic, 557 c, and ~~ 712 c. 
3• Republic, 432 b. 
4. Supra, P• 21. 
79 
is knowledge", he alters the connotation, not to mean that through 
knowledge all men will become just, but rather that corresponding 
to the degree of knowledge that each man has, there is a similar 
virtue and no other. The ouucome of this is an authoritarian 
society with each man trained and educated for a particular function 
some to rule, some to guard, and some to labor -- while justice and 
harmony are obtained by each group working, not together, but in-
1 dependently. 
The ultimate basis for this authoritarian society lies in 
Plato's metaphysical concept of the Forms. Plato felt that the 
essential reality of an object lay not in the sensible manifesta-
tion of the object, but in the Fora of the object, of which the 
aensible was but a reproduction.2 These Forms, or ideas, are un-
changing, indestructible, incorruptible, perfect, true real and 
good. In fact, the Forms are the only true reality, and ail ob-
jects of material manifestation are but ephemeral reproductions of 
the Forms.3 This makes the Form the reality and the concrete ob-
ject the appearance of that reality. Knowledge is the recognition 
of this reality, the recognition of the Forms and the relationship 
that exists between these Forms. The true relationship that exists 
1. Of course, it would be the function of the philosophers to 
oversee the organization of the whole structure and to be 
sure the various parts were co-ordinated. Republic, 500 a. 
2. Republic, 595 e, ff., and Phaedo, 78 e, ff. 
3• Republic, 475 d. 
between the object and the imperishable essence of the object, 
namely the Idea or Form, is known only by the philosopher, the 
proud possessor of all truth.1 
Virtue is, for Plato, still knowledge; but knowledge is not 
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the knowledge of a Socrat es, of a modest seeker after truth, aware 
of his many ignorances; it is r ather the possession of the trained 
dialectician, an intellectually superior person capable of under-
standing not o~ the world of obje~ts, but also the world of 
Forms, from whence the object~ ~ate; and true virtue, then, is 
not for the many, but for the few; the few capable of receiving 
the training necessary for the understanding of the •1Good. 112 
1. It is on this basis that the philosopher has the right to 
rule. Republic, ~8~ b. 
2. Of course all levels have their own virtue, but true 
virtue based on knowledge of reality is limited only to 
the selected few. Republic, 53~ b, and 503 d, ff. 
CHAPrER VI 
THE REPUBLIC -- PRIMARY EDUCATION 
The Republic is to many people many different things. This 
is due to the fact that while the Republic is ostensibly an in-
quiry into the nature of " justice",l it goes into fie l ds some-
what removed from moral philosophy; fields such as art, economics, 
psychology, sociology and political theory, to name but a few. 
However, the Republic is not any one of these, just as it is not 
merely a t reat i se on the meaning of the word "justice". The theme 
is a broad one, for the Republic is, as the word signifies, a com-
pletely organized, highly complex society. Plato, in describing 
this Republic is not so much defining the word "justice" as he is 
presenting a way of life -- a way of life suited to the Greeks of 
2 his day, and designed to show the advantages of being just. 
Education is an important factor in this way of lif e; in 
fact, education forms the basis upon which the whole structure 
of the Republic rests.3 The educational system is divided i nto 
two parts, the primary and the secondary or higher education, 
with both parts being strictly for the citizens or residents of 
1. Republic, 358 b. 
2. "His (Plato's) problem is not to buil d a Utopia in the 
ai.r, but to ••• cure the distempers of Athens. " Cornford's 
comment in his translation of Plato's Republic, P• 59· 
3• Republic, 42~ a. 
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1 the state -- no provision at all having been made for the slaves --
and ~n actual deta~l the educat~onal process ~s descr~bed only for 
those cit~zens who will ultimately be members of the ruling class.~ 
Primary education, though conservative in character and adhering 
to many of the tenets of Old education, was actually organized 
according to the dictates of Plato's metaphysical concept of the 
soul. This education was to last until approximately a youth's 
twent ieth birthday.3 At that time, a select~ve process would be 
initiated to determine which youths, male or female, would con-
tinue the~r education to become Rulers, and which would remain as 
Auxiliaries.~ 
1. Society and the Indiv~dual 
Society and the individual within that society were much more 
closely aligned in the Greek mind than in modern day thinking. In 
fact, Plato ~n describing a quality (justice) in the individual 
1. Both Plato and Aristotle accept slavery not only as an in-
stitution of the times, but as a log~cal outgrowth of the 
relationship between those ruling and those being ruled. 
Repuglic, 371 d, ~}1 b, and ~62 c. Aristotle, Politics, 
125~ 20 - ~4. 
2. Plato makes no specific prov~sion for the education of the 
lower class citizens, although he does imply, in the " Allegory 
of the Metals", that children of all classes will be given 
the same early education. Republic, ~15 b. 
3• Although not stated, it is assumed the Craftsmen, the great 
producing class of the state, did not rece~ve the liberal 
education of the Guardians. Republic, ~1~ b, tt. 
~. Ibid • 
.......... 
1 
chose to demonstrate that quality first in the state. To the 
Greeks, one of the main facts about human life was that it could 
be lived well only in some form of organized community.2 There-
fore, when Plato wanted to present a way of lif~, it was only 
natural that he should also describe the community in which that 
life was to be le~ 
That community was the Republic, in some ways a close re-
semblance to the city-state of his own day; in other ways vitally 
different.3 The state was set up in a class system, with each of 
the three classes having a different function and a different set 
of duties. The three classes were Rulers, Auxiliaries and Arti-
sans, with the first two grouped under the term Guardians.~ Of these 
three classes, the Artisans were by far the largest, for they com-
prised the farmers, the merchants, the laborers, and any others who 
contributed to the economic structure of society.5 Their lives were 
1. Republic, 368 c. 
2. See earlier discussion of the city-state as a polis. Supra, 
PP• ~~-23. 
3• "The further construction of the ideal state can thus be treat-
ed as a reformation of the Athenian society in Plato's own 
day •••"• Cornford, Republic, P• 59· 
4. Republic, 414 d, ft. 
5· Although this Artisan class was by far the largest, Plato deals 
with it only briefly in his rudimentary organization of the 
state (369 c, ft.), and then dismisses it altogether. Plato 
evidences an interest in the ruling class only, and the other 
two classes are dealt with only as they have relationship to 
the ruling class. In his treatment of the education of the 
Guardians, Plato emphasizes only the educational system of those 
Guardians who are to become Rulers, not of those who are to be 
Auxiliaries. 
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essentially the same as those of men in most any Greek city-state. 
The other two classes, however, called Guardians, lived lives 
l quite different from anything the Greeks has known. 
Essentially the Guardians main purpose in life was to pre-
2 
serve and protect the interests of the state; henc e their own 
lives were to be denied anything that would conflict with these 
interests. They were not to possess the personal individuality 
which distinguished a man from the group to which he belonged. 
All marriage and family ties were to be abolished, as was the 
possession of personal property or money.3 Life was to be of the 
simplest kind, a sort of military monasticism, with all men sharing 
things in common and looking upon their fellow Guardians as brothers 
d . t ~ an s1s era. 
The education of these Guardians was designed to make them 
primarily defenders of the state, specialists in the art of war; 
pugnacious to the enemy, gentle to the citizens in their charge.5 
The more philosophic among the Guardians, those who could temper 
their pugnacious spirit with reason, were to be selected for more 
education, with the ultimate aim of making them Rulers. As the 
1. There were some similarities to the Spartan system. 
2. ReEublic, ~13 a. 
3· Republic, ~16 c, ft., ~57 a, ff. 
4. Which, of course, they might well be, for Under Plato's com-
pl1cated scheme of breeding, no one would know his real 
relations or his own family. Republic, ~61 d, ff. 
5· ReEublic, 375 c. 
Guardians were to be specialists in the art of war, the Rulers 
were to be specialists in the art of ruling. 
Justice, in the state, was the result of each class per-
formi ng its own function, and of each man in that class doing his 
. b 1 own JO • In making justice proportionate to the manner in which 
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each man fulfills his function within the state, Plato i mplies that 
the perfect state is one in which each man is trained for a special 
function . Plato was not averse to this principle of specializa-
tion, for, in contrast to Socrates who believed that all men were 
~ 
equally capable, Plato held that men were born with differing in-
nate aptitudes , fitting them for diff erent callings.3 It was one 
of the state ' s functions to bring out these aptitudes within the 
individual and then , through education, to develop these aptitudes 
into real abilities . 4 
However, a system of specialization will generally tend t o 
produce an autocratic method of government, and this will often 
be accompanied by some form of caste . Plato ' s ideal state was no 
exception . One group of specialists ruled while all the others 
were in a subordinate caste--those who took orders from the rulers . 5 
1 . Republic , 433 a, 434 d . 
2 . Supra , P • 69 . 
3 · Republic , 369 c . 
4 . Republic, 414 a, ff . , ~23 e. 
5 · There are two sharp divisions in the Republic; that between 
the Rulers and the Auxiliaries, and that between the Guardians 
and the Art~sans . 
Still, it is unfair to speak of the Republic as possessing a caste 
system, for in a caste system birth absolutely determines a man ' s 
position, while with Plato a man 's position is determined not by 
birth, but by capacity and attainment . 1 Those who were to rule 
spent their youth displaying the qualities of wisdom, courage, 
temperance and justice. If they consistently displayed these 
qualities and possessed a strong , healthy body, they were admitted 
to an educational progr am des igned to make them philosophers and 
2 
rulers. Theoretically, anyone was eligible for this training 
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and f or the position of Ruler. However, sons were not to succeed 
their fathers, unless they possessed the same ~etal as their fathers.3 
Character and ability alone determined the rank and class to which 
a man or woman might be assigned, regardless of what his parent-
age might have been . Thus t he system of caste was one based on 
merit, and the individual, if he possessed the necessary qualities 
1. Republic, 414 b, ff. 
2. Republic, 536 a. 
3· In the "Allegory of the Metals", Republic, 415 b and c, 
Plato described how the Rulers will be considered to 
have gold metal in them; the Auxiliaries, silver; and 
the Artisans, iron and br~ss. Any parent can have a 
child of any metal; hence, what a father is or was means 
little to the position in society a son is to take. How-
ever, in the later development of the system, Book VI, 
Plato shows far more concern with the necessity of de-
moting a child of iron and brass born to parents of silver 
or gold , than he does with promoting chi ldren of silver 
or gold , born to lower class parentage. In fact, beyond 
t his allegory of the metals , Plato never makes any ~ecific 
provision for the education of this lower class, nor for 
the advancement of their children. 
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and worked hard to develop them, could rise to the highest 
position in society.1 
2 . System of Education 
The system of primary education is heavily dependent upon 
Plato's metaphysical concept of the soul. 2 An immortal substance , 
the soul is composed of three parts -- the rational, the emotional 
(the spirited), and the appetitive . 3 These three parts of the 
soul correspond to the three parts or classes in the state . The 
rational is the philosophic element and corresponds to the Rulers 
of the state; the emotional is the spirited element, the part 
that feels pride and anger, and corresponds to the Auxiliaries 
of the state; the appetitive is the desirous element, that which 
feels hunger, thirst and other bodily wants, and it corresponds 
to the Artisans of the state , those who produce the material 
4 goods to satisfy these wants . 
Reason is to be the guiding principle in the soul, for 
it is "the business of reason to rule with wisdom and forethought 
1 . However, since a person's position in the state was deter-
mined by his natural qualifications, and not by mere chance 
or whim, it was a position to be set for life, and not sub-
ject to change. Republic , 434 b and c . 
2. "Are you not aware that our soul is immortal and never 
perishes?" Republic, 608 d. 
3· Republic, 439 d. 
4. Republic, 434 d - 441 e. 
on behalf of the entire soul. 111 Harmony and justice are pro-
duced when each part attends to its own function, and reason 
as the guiding principle keeps the spirited and appetitive 
desires under control.~ 
However, man is not born with reason in full control 
of his nature. This is a process that takes many years and 
much training. The appetitive desires are the first controllers 
of the soul, and it is only through education that man begins 
to realize the value of following reason and not desire. Thus 
education is vitally important, for whi le man is born with a 
given nature, the nurture or education that nature receives 
will form the development of that soul for good or for ill.3 
Plato compares the soul to a living organism and says that 
just as a seed when sown in the gr ound develops according to the 
4 
soil, so does the soul develop according to its environment. 
The surrounding of the soul with the right environment is the 
key to Plato's theory of primary education. By surrounding the 
soul with objects and actions that embody Beauty and Truth, then 
not only will the soul grow in a healthy atmosphere, but it will 
1. Republic, ~2 e. 
2. The rational part of the soul has this lofty position, for 
it alone of all the parts "shares in the unchanging and 
immortal world of truth." 
3• Republic, 519 a. 
~. Republic, 491 d and e. 
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become like these objects, itself beautiful and noble. Plato 
says: 
Some influence from noble works constantly 
falls upon the eye and ear from childhood 
upward, and imperceptibly draws them into 
sympathy and harmony with the beauty of reason, 
whose impress they take ••• and when reason 
comes, man will gre~t her as a friend with1whom his education has made him long familiar. 
This theory, that the soul was reached at different stages 
of its growth by different agencies and through different media, 
is not apparent until Books VI and VII are read in conjunction 
with Books II and III. In the earlier Books, education acts upon 
the soul through imagination, fancy and feelings. As the soul 
grows and reason begins to develop, then the educational system 
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is also developed to appeal to the dictates of reason and not to 
those of emotion and feeling. 2 The ultimate purpose of both kinds 
of education was to present to the soul the Good under as many 
various forms as possible. This was important, not only for the 
Philosopher-Ruler, that his soul might be better prepared to under-
stand the Good,3 but also for those other Guardians, the Auxili-
aries. These souls, lacking the intelligence of the Rulers, had 
to rely upon their feelings of "right belief" as their guide to 
1. Republic, ~01 c and d. 
2. The mind progresses from i magining and belief through 
thinking to absolute knowledge of ~ruth and Reality. See 
"The Line", Republic, 509 d - 511 e. 
3• Republic , 508 a. 
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moral action.1 These "beliefs", of course, were the net result 
of Plato's system of primary education. 
Plato patterned his system after that of Old education, as 
practiced at Athens and Sparta, the one big modification being in 
the extensive use of censorship to eliminate all elements Plato 
~ thought detrimental tothegrowth of the soul. The general plan 
of Old education was one of rounded culture, including literature, 
music, art, and some rudimentary studying in numbers and figures.} 
There was also intensive instruction in gymnastics and the de-
velopment of the body. Plato adopted this system but gave it a 
newer and deeper significance. 
Myths and stories of Gods, heroes, and men formed the basis 
of Greek literature, and were a child's first introduction to edu-
cation, for he heard them from the lips of his mother or his 
nurse. Unfortunately, many of these stories were about dishonor-
able or vulgar activities, fit consumption for neither man nor 
child.4 Plato vigorously attacked the idea of presenting a God 
as un-godlike or a hero ae a coward, or a man as unjust.5 He 
1. Republic, 429 d. 
2. Sparta may well have had some censorship, Athens had none. 
See, supra, chap. iii. 
3• Supra, P• 35• 
4. This was due in part probably to the mothers and nurses 
being uneducated people. Plato intends to see that the 
rearing of children, at least the Guardian's children, is 
handled right from the beginning by trained experts. 
Republic, 460 e. 
5· Republic, }87 4, tt. 
thought that whi~e the structure of the story cou~d be in the 
form of a fairy-ta~e or myth, the essentia~ point of the story 
shou~d contain some truth usefu~ to the nurture of the sou~. By 
presenting gods in their true reality as wise and great, heroes 
as courageous and nob~e, man as just and good, Plato hoped the 
sou~ wou~d be imitative of its surroundings and itself become 
~ 
wise, courageous and virtuous. 
After discussing the extent of ~terature, Plato dis-
2 
cusses the form of ~iterature. It was the custom of an Athen-
ian youth to recite his poetry with gestures designed to inter-
pret the story or to dramatize the action he was describing.3 Of 
this, Plato says: 
(Our Guardians) ought not to play any other 
part in dramatic representation any more than 
in rea~ ~ife; but if they act, they shou~d, from 
chi~dhood on, impersonate on~y the appropriate 
types of character, men who are brave, re~igious, 
self-control~ed, generous •• • for the reproduction 
of another person's gestures or tones of voice 
or states of mind, if persisted in, 'rows into 
a habit which becomes second nature. 
In the sections on music and art, P~ato makes the points 
that music shou~d be simp~e in mode and art beautiful in form . 
~. This theory of imitation -- that the sou~ natural~y assimi-
lates itse~f to its surroundings -- is central to P~ato's 
doctrine of education. Republic, 380 a - 392 b. 
2. It is at this point that Plato passes from the education 
of chi~dren to youths. 
3· ~' 535 c. 
4. Republic, 395 b. 
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Music under Old education was designed to accompany the reciting 
of poetry.1 It was creative in character, but there were certain 
modes used to convey feelings. Plato thought the simplest modes 
best; one to convey courage, needed for war; and another to con-
vey self-control and temperance, needed in times of peace and 
2 prosperity. Art should be beautiful, that the soul might grow 
up surrounded by beauty, and when the soul matures it will then 
recognize the Form of Beauty "as a friend with whom education 
had made it long familiar."3 Numbers and geometry, whi.ch play 
such an important role in higher education, are here omitted. 
The important point in primary education is that the educa-
tion of the mind and body a strong mind in a strong body -- is 
4 
really all for the improvement of the soul. The soul naturally 
assimilates its environment, and its environment should be such 
that the soul appropriates to itself the characteristics of rhythm, 
harmony, and beauty.5 Thus the soul will be neither too courageous 
6 
nor too gentle, but a harmonious blend of both; and until the soul 
is susceptible to the dictates of reason, such a blending is most 
important. 
1. For the relationship between music and the individual under 
Old education, see supra, P• lf-3 
2. Re;eublic, 399 d and e. 
3· Re;eublic, 401 e. 
4. Re;eublic, l+lu d. 
5· Republic, l+W e. 
6. Re;eublic, 410 e. 
3• Comparison with Athens and Sparta 
The Republic, as a state, offers far more than a mere 
framework for the definition of the word "justice". It is a 
highly complex, highly organized society, modeled after the city-
states of Athens and Sparta, and as such offering itself as a 
criteria for their development. Cornford says: 
The construction of the ideal state can be treated 
as a reformation of Athenian society in Plato's 
own day. His problem is not to build a Utopia 
in the air, but to discover the least changes !hich 
would radically cure the distempers of Athens. 
In forming this "ideal11 society, Plato attempts to solve 
the conflict between Old and New education, and between the in-
dividual and his society. 
Plato believes t hat the underlying tenet of any success-
ful society is that of stability; and stability as well as happi-
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ness, is best produced in a state where each man does the function 
2 for which he is best suited and naturally adapted. The prin-
ciples of democracy aroused little enthusiasm in Plato because 
he believed that in a democracy liberty was too free, and men were 
performing functions for which they had neither training nor abil-
ity.3 Nor was Plato's remembrance of Athenian democracy during 
'+ his youth any too pleasant. It was only natural, therefore, 
1. Cornford, Republic, P• 59· 
2. Republic, ~21 b. 
3· Republic, 557 a, ff. 
4. Supra, PP• 70-73• 
that he should look towards Sparta for a stable society. Sparta 
had just won the Peloponessian War; it was regarded as the most 
powerful of the city-states, and, if anything, certainly had a 
1 
stable society. 
Therefore, Plato adopted some, but not all, of the Spartan 
military and educational systems. He favored the abolition of 
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money and family, liked the idea of the state raising the children, 
and respected, as all Greeks did, Spartan discipline and order.~ 
However, he favored Athenian education as giving a more general 
culture to the individual and harmony to the soul. On this basis, 
he prescribed that the children of all Guardians be turned over 
to nurses soon after birth. These nurses, and later trained 
officers, would presumably rear the children through childhood.3 
Instead of the usual stories from Homer and Hesiod, Plato 
insisted that these children hear only censored stories; those 
that were good, just, courageous and displayed Gods and men act-
ing in an appropriate manner. Youth was to be devoted to litera-
ture, music and art, in a manner almost exactly that of Athenian 
1. Sparta kept her constitution intact for more than 400 years. 
Bury, History of Greece, P• 135· 
2. For further details on the Sparta system, see, supra, 
PP• 29-33• 
3· No mention is made of the lower classes, the Artisans, but 
presumably the mothers would raise their own children. 
Later on, however, these children would likely be given 
some sort of general training by the state. This would 
be necessary if the children were to be given the oppor-
tunity of promotion as mentioned in the '*Allegory of the 
Metals". Republic, 460 c and 415 c. 
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Old education. Creativity was welcomed but within defined limits.1 
The last two or three years of the "teens" were to be spent 
in vigorous physical activity. In this way, the Homeric union of 
2 
mind and body was still preserved. 
In adapting the essence of Old education for part of his 
own educational system, the primary part, Plato showed that he be-
lieved the order and unity of Old education to be good for every-
body. But he also realized that some ~ndividuals require more, 
have an intellectual cur1osity that can be satisfied only by know-
ledge, not by tradition. .b'or these few, the real leaders of any 
community, he prepared a secondary or higher level of education.3 
In answer to the question as to whether the individual should 
remain a part of, or apart from, the society, Plato definitely ad-
heres to the Old education conception of the polis.4 Early in 
the Republic, he declares that the state comes into existence be-
cause man needs the state.5 ~~rther on, he says that each man 
has a particular function for which he is naturally suited, and the 
1. Republic, 398 c, ff. 
2. For this earliest of all Greek educational principles, see, 
supra, PP• 23-~4. 
3• At all levels of education, the Good was the object studied, 
but the method varied according to the level. See, infra, 
"The Good11 , PP• 103-108. 
~. Under this conception, the polis was the framework necessary 
for the ~ndividual to realize to the fullest his capacities, 
See, supra, P• ~2. 
5· Republic, 368 e. 
fulfillment of that function produces justice in the state and 
happiness in the individual.1 Even the Philosopher-Ruler, a man 
most likely to leave society after he envisions the Good, even he 
returns to the world of mundane reality to administer and to rule. 2 
This is done partly from a sense of duty, but also partly because 
man is a rational being, and the function of reason is to rule, 
as well as to reflect.3 Thus to fulfill his highest function, man 
4 
needs to remain a part of, and not apart from, society. 
By incorporating the ideas of Spartan communal life and 
military regimentation into his educational system, Plato becomes 
susceptible to the charge of over-glorifying the role Sparta play-
ed among the Greek city-states.5 This is really an unfair accusa-
tion, for while Plato did look towards Sparta, he did not, there-
fore, endorse or approve all Spartan institutions. What Plato did 
approve in Spartan life was the orderliness and stability of the 
system; the selflessness of the communal life, wherein all the 
members devoted themselves to the betterment of the state. For Plato 
1. Republic, 421 a and b. 
2. Republic, 540 d. 
3• Republic, 441 d. 
4. The ruling class needs the state in order to perform its 
function of ruling, and those being ruled need the state 
to provide the direction and guidance they are una~le to 
give themselves. 
5• Popper calle Pl.a.to the propagator of "The Great Myth of 
Sparta." Karl R. Popper, The Open Society and its 
Enemies (Princeton: Princeton University Press, 1950), 
P• 42. 
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this was the only way a man could attain happiness and virtue; de-
voting himself willingly to the needs of the state, working not 
for his own good, but for the good of the society in which he 
lives. 1 This was an ideal that Athens lacked during the 5th century, 
but that Sparta had preserved through centuries. However, Plato also 
saw the evils of Sparta, the narrowness of its ideals and the in-
flexibility of its system. In referring to the timocratic state, 
but with pointed emphasis at Sparta, Plato says: 
••• they will think too lightly of cultivation of 
the mind, and too much of bodily training •• • 
they will distribute land and houses for private 
ownership, enslaving their own people as slaves 
and serfs, while they devote themselves to war ~d 
to keeping their subjects under watch and ward. 
Plato saw clearly that the Spartans "•ere afraid to admit in-
tellectuals to office", and that "they preferred simple characters, 
better suited for war than for peace ... 3 But war was an integral 
part of the Greek city-states and Plato realized this.4 Therefore, 
in his educational system he provides for a warring class, and 
looks to Sparta for much of this training. But for those Guardians 
who are to be more than fighters, he adopts a system of education 
1 . In borrowing for the Guardians Sparta's communal form of 
living, Plato hopes to make his state stable and attain 
"not the happiness of any one class, but the greatest 
possible happiness for the community as a whole." Republic, 4~0 a. 
2. Republic, 546 d and e. 
3• Republic, 547 b. 
4. Plato devotes a whole section to war. Republic, 466 d - 471 c . 
modeled after the finer points of Athenian education. In short, 
Plato tries to make a fusion between the Spartan principle of 
absolute discipline, and the Athenian principle of enlighten-
ment and reason. 
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CRAPH:R VII 
THE REPUBLIC -- HIGHER EDUCATION 
Plato well realized the many problems confronting Greek 
society at the time he wrote the Republic. Especially aware 
was he of Athens• need for capable leadership, and of New 
education's inability, under the Sophists, to provide such 
leadership. Therefore, in writing the Republic, Plato is in-
terested not only in showing the advantages of justice over in-
justice, but also in curing the "distempers of Athens" in pre-
senting his own solution to the social problems of the day. 
Plato realized, as did Socrates, that to have a morally 
sound society, you must have an educated society, for virtue 
comes through training and intelligence.1 However, Plato also 
realized that individual men had different capacities for 
knowledge and that their approach to virtue had to corres-
pond to the degree of understanding that each one possessed. 2 
For this reason, Plato divided the state into three large 
classes, each with its own function and with its own sys-
tem of education, and each approaching the Good in its own 
1. Socrates said "virtue is knowledge." Plato said that 
the just man is he who is guided by reason. Republic, 442 b. 
2. In the Repub~c, 5}9 a, Plato describes the evils that be-
fall those who undertake problems which they are ill pre-
pared to handle. 
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manner. 
Primary education, or at least the principles of primary 
education weee appropriate not only to the youthful Guardians 
but to the great majority of people; that is to the majority 
of citizens in any state whose needs were satisfied by an active 
life of good citizenship, in which they were engaged 1n common 
work with their fellow men. r·or them, education was designed to 
produce a sense of loyalty to the state and belief in its leaders, 
along with the development of "right belief" within themselves. 1 
DUt for those few whose natures required more information, who 
had an impulse to know the reality of things, ~lato presented 
his system of higher education. Since the knowledge of reality 
was not easily acquired, this system of education was to be far 
harder than the primary system that preceded it, but the rewards 
2 
were greater. 
This education was not available to everybody, but only to 
those who possessed the finest of intellects and were staunch in 
their determination to have understanding of the Good. The course 
of study was not designed in terms of general culture as was Old 
1. Plato believed that the large majority of people governed 
their lives by their emotions and not by reason. There-
fore, it was most important that the emotions be properly 
trained and ordered, and controlled. See Re~ublic, ~?9 d, ff., 
and the "Allegory of the Cave", Republic 51i+a- 5i!l b. 
2. The highest reward was knowledge of the Good, the ultimate 
basis of all reality and the essence from which all goodness 
and virtue sprang. Republic, 509 a and b. 
education and, to a degree as was primary education.1 Instead, 
the courses consisted of advanced mathematics and science--
training in logical analysis--followed by five years of study 
2 in the problems of morality and ethics. Those who completed 
these courses and were able to survive the selection tests made 
at various points along the way, were the true philosophers and 
to them Plato entrusted the problems of the State. For, in the 
last analysis, the problems besetting both the individual and 
society could be cured only by having 11philosophers as rulers . .. 
1. uourse of Study 
it is in the course of study for the philosophers, study 
beyond the level of primary education and beyond the age of 
eighteen to twenty-one, that ~lato breaks radically with the 
educational systems of Athens and Sparta.3 In doing so, he 
realizes one of the basic weaknesses of these educational systems 
and moves in a somewhat similar direction as the Sophists, in an 
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1. The purpose of Old education, especially in Athens, was to pro-
vide a youth with general culture. While ~lato•s system of pri-
mary education did include culture, its main purpose was to pro-
vide training for the soul. Nusic, literature and the arts were 
useful by developing in the soul the harmony necessary for con-
trol of the emotional and appetitive elements. Republic, 400 c. 
2. This study was the Dialectic, Republic, 531 c - 535 a. 
3· Plato is really advocating here a system of secondary or ad-
vanced education, something that Greece lacked, , and that the 
Sophists in some degree tried to create. Plato again advocates 
the need for secondary education many years later in his Laws, 
818 a. ----
~02 
attempt to cure th~s weakness. However, the Soph~sts really pre-
sented nothing in the way of an organ~zed system with each in-
structor teaching h~s own individual pupils in both the doctrines 
and methods that he thought suitable to their own individual needs. 
The Sophist would often vary both the method and content of his 
course as he shifted from pupil to pupil. Also, the subject matter 
of the courses was concerned primarily with rhetoric, grammar, and 
public speaking. In contrast to this, Plato presented a very form-
alized and very systematized course in advanced education, fitting 
the student to the course, and not the course to the student.~ He 
also ordered the course mainly with subjects ~n mathematics and 
sciences, areas that depended upon and developed sound reasoning 
and logical analyses. 
The system of education proscribed by Plato for the Rulers 
of his ideal state really begins just after birth,2 for Plato 
1. It is evident throughout all of Plato's educational theory, 
whether for primary or advanced educat~on, that the state, 
the polis, must be strong. The polis acts as an ethic~ 
agent, shaping the individual to meet the ends or goods of 
the state. Aristotle concurs with this view in the Politics, 
when he says that it is the funct~on of the legislator to 
use education to mould the individual tobthe best ~nterests 
of the state. Aristotle, Politics, 1332 8 - 10 , and 1337a 
21 - 30. 
2. Plato's whole educational system is from the very beginning 
designed to produce philosophers. ln the case of both the 
Artisans and the lower Guardians--the Auxiliaries--Plato 
deals with their system of educat~on only so long as it 
coinci4es with that of the philosopher. Once their functions 
deviat. · from those of the philosopher, t han Plato neglects 
their system of education. In the Republic, Plato is 
essentially interested in describing the education only of 
the philosopher, not of the other classes within the state. 
well realizes that if a nature is to be trained and developed in 
a certain manner or towards a certain goal, then it is imperative 
1 that training start very early. Such training is necessary to a 
system that depends upon developing right habits, and surrounding 
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the soul with the proper environment, as does Plato's system in ita 
~ 
early stages. 
The training of the future Guardians during their youthful 
period, that is from ages seven to eighteen, was to concentrate 
heavily upon the development of good habits, while still giving 
reign to each youth's free expression of his own nature. The de-
velopment of good habits or principles is, of course, necessary 
for all people, whether they are to be Artisans, Auxiliaries or 
Rulers. All youths need to be guided in the correct manner, for 
they are not yet experienced enough, nor wise enough, to make any 
sort of worthwhile value judgments. They are, however, as youths, 
high spirited and excitable, easily given over to the following 
appetitive and passionate elements in their soul.:; They need, 
1. In the Laws, Plato devotes quite a section not only to the 
immedia~raining a mother should begin once the child is 
born, but even to actions she should take before birth to 
ensure the proper development of the child. Laws, 788 d, ff. 
In the Republic, ~377 aJ, he says "beginnl.ng-rs-the most im-
portant part in dealing with anything young and tender. That 
is the time when character is being moulded ····" 
2. See, supra, PP• 88 and 89. 
:;. In the ~' Plato says: "Now of all wild young things a boy 
is the most diff1.cu~t to handle, because he has in him a 
fount of intelligence which has not yet 'run clear•. He is 
the unruliest of brutes and must be held in check by more 
than one bridle." ~' 8u8 d and e. 
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therefore, to have sound value judgments imposed upon them from 
the outside, through means of censorship, discipline and guidance.1 
FOr the future Rulers, though, more was needed than just 
good habits. They had to have a genuine passion for knowledge and 
truth, as well as a disposition inclined towards hard work and a 
love, not for themselves, but for the commonwealth and for that 
2 
which was good for the commonwealth. Also, they had to possess 
such singular virtues as courage, temperance, loyalty, generosity, 
stability, as well as a fine physique and a good memory. Although 
training could help develop these virtues, the virtues had to be 
within a youth's natural character.3 To learn just what a youth's 
natural inclinations were, Plato wished to have the youths assigned 
some tasks which presumably would allow them some freedom of action.4 
In this manner, the elders could observe both the effect of their 
1. The philosophers will, of course, when they become older and 
more mature in their thinking, understand the reasons behind 
these value judgments. But for the rest of society, those 
who lack the intelligence of the philosopher, this training 
during youth in right habits will have to form the basis 
for all their moral actions the rest of their lives. See 
the "right opinion" of the Guardians, supra, PP• 89 and 90. 
2. Republic, 41G c, tt. 
3· Plato does not believe that education can develop what 
capabilities are not there. Education can only develop the 
capabilities that are already present, dormant or active. 
Hence Socrates says he is not an implanter of knowledge into 
people's mind,, but only a mid-wife assisting them in giving 
birth to their own ideas. Theaetetus, 150 d. 
4. Republic, 414 a. 
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training on the youths, and the youths own natural inclinations. 
Those who passed satisfactorily all these tests in their youth 
were to be selected, upon entering manhood, for the more advanced 
l 
secondary courses. 
/ 
The advanced course was to last ten years, from a man's 
twentieth to thirtieth year, and was to consist of five scientific 
courses . These were arithmetic, the study of number theory, not 
the art of calculation; plane geometry, the study of space in two 
dimensions; solid geometry, which is the study of space in three 
dimensions; then astronomy, the study of solid bodies in motion; 
and, lastly, harmonics, the study of the motion of bodies as they 
t.. produce sound. Each step adds something to the complexity of the 
subject studied, and Plato emphasizes that as the subject becomes 
more complicated, the more important it is that the mind be used 
to think about the subject.3 
The whole purpose of these sciences is not to learn about 
1. Those who were chosen for this advanced system of education 
would begin about the age of twenty. From seven to approxi-
mately seventeen they would have been occupied with the 
academic part of primary education, and then from seventeen 
to twenty concentrate upon the physical development of their 
bodies. Republic, 53? a and b. The training of mind and 
body were not to be done simultaneously, but separately at 
different periods in a youth's life, f or the Greeks felt as 
Aristotle said, "that the labour of the body impedes the 
mind, and the labour of the mind impedes the body." 
Politics, l339a 8 - 9· 
2. The details of these courses and this program of study comes 
from the section on higher education. Republic, 521 c -
541 b. 
3· Republic, 530 a. 
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numbers, geometry, the stars and music, but to turn the soul's 
eye towards objects of pure thought, and to draw forth from the 
mind real knowledge acquired by the procesa, not of observation, 
but of thought. Plato criticizes the earlier system of education 
on just this point; it did not require men to think and hence no 
real knowledge was gained. Plato says: 
It (primary education) educated our Guardians 
by the influence of habit, imparting no real 
knowledge, but only a kind of measure and harmony 
by means of melody and rhythm, and forming the 
character in similar ways through the content of 
literature, fabulous or true. It taught nothing 
u~eful for so high a purpose as we now have in 
Vl.ew. 
He then goes on to say that the study they are now going to 
undertake, that of higher education, will "naturally awaken the 
f th ht l.'f d tl 2 power o oug ·•, use correc y. The whole point to the 
study of the sciences is that they can lead the mind to the high-
er elevations of thought, but only if handled in the correct manner. 
Plato realizes that all these sciences, arithmetic through 
harmonics, could be studied for merely practical or useful pur-
poses. In fact, he advocates a warrior being able to count and 
calculate, as well as knowing something of geometry for the 
marshaling of troops, pitching of camp, and formation of battle.3 
However, as Plato also points out, the Guardians are to be more 
1. Republic, 5~2 b. 
2. Republic, 5~3 a. 
3· Republic, 52~ e, and 526 d. 
than just soldiers; they are also to be philosophers.1 As 
soldiers they mast learn to marshal troops; as philosophers they 
2 
must rise above the world of change and grasp true reality. It 
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is with this latter pursuit in mind that Plato designed his courses 
in the sciences. 
In passage 5~2 c, ff., Plato shows how the sciences lead the 
soul from sense-perception to thought. There are two sorts of 
things we perceive through the senses. The first are objects which 
are adequately perceived by the senses, such as the sight of a 
finger or more than one finger. All are accepted as fingers, 
whether thick or t hin, dark or fair, large or small. However, in 
looking at three fingers, the middle one might be small in re-
lation to the first finger and large in relation to the third 
f~nger. Now, since the same middle finger cannot include both 
"largeness" and "smallness", which are opposite, the mind begins 
to reflect upon these qualities in themselves, removed from sense-
perception. Nor can the five senses ever determine what 11 largeness" 
and "smallness" are; this problem can only be solved by the mind in 
the realm of thought, although sense-perception did give rise to 
1. During the course of the Republic, Plato's meaning of the 
word "Guardian" changes. In Book II (414 c-e) he describes 
the Guardians as comprising the top two classes--the Rulers 
and the Auxiliaries. Yet, in Book VI (502 e) he speaks of 
the Guardians as philosophers, and in Book VII (540 d and e) 
he equates the Guardians with the Rulers only. Therefore, 
in reference to second~ education, this paper will assume 
the word 11Guardian" refers only to the various gradations 
of Rulers and not to the Auxiliaries. 
2. Republic, 5~5 a. 
such thoughts. 
The five sciences of arithmetic, geometry, solid geometry, 
astronomy and harmonics were picked by Plato then because the 
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nature of the objects each deals wi th is suited to provoke . and 
stimulate thought. Arithmetic, (524 d - 526 c), deals with the 
study of numbers. Any number may be regarded as a unit, which the 
mathematician does, or it may be regarded as a multiplicity of 
units. Hence, in the same number both one and the many appear. As 
this is a contradiction, it takes "a judge to decide; and the mind 
must be set in motion ••• 111 Geometry, (526 c - 527 c), is, of 
course, the study of that which is eternally existent, and the mind 
is easily led from the perception of an unequal triangle to the 
thought of a perfect triangle, existing not materially but in the 
reality of the Form. Solid geometry, (527 - 5~8 e), has all the 
attributes of plane geometry, but requires the mind to think even 
harder, for a third dimension is added. The study of astronomy, 
(528 c to 530 c), depends upon being able to distinguish real motion 
from apparent motion. Appar~nt motion is how the sun appears to 
move to the senses, and real motion is how it actually does move. 
The distinguishing of real motion depends upon t he observation of 
apparent motion with the senses, and then the interpretation 
of this sense data by the mind. This, of course, again makes the 
work of the mind even more arduous. Harmonics, (530 c - 531 c), 
like astronomy, depends heavily upon the sense data, but if studied 
1. Republic, 52~ e. 
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proper~ will lead far beyond mere listening to notes to the 
question of what harmony is, and the ultimate law of why sounds 
harmonize at all. This, as Glaucon and Adeimantus say, is an al-
most "superhuman undertaking", 1 but the mind has been prepared for 
it. The mind has been gradually developed since the arithmetic 
and now, aft er ten years2 of training in the sciences, is ready to 
pass from the study of harmonics to the study of reality itself. 
Thi s study is that of the Dialectic itself, and occupies 
the thirtieth and th1rty-fifth years of a Rulers life.3 It is hard 
to be too definite as to exactly what Plato means by the Dialect~c 
for he does not apeak of the Dialectic directly, but only in allegory 
4 
or in general terms. The process of dialectic as understood by 
the Greeks, prior to Plato's use of the word, meant the art or 
process of discourse; the asking of questions and the giving of 
answers . Socrates was a master of this art, devoting his whole 
life to the asking of adroit questions; questions that required a 
man to think clearly and to express his thoughts intelligently. 
~he supposition was that in order to g~ve an account of anyth~ng, 
to explain it to someone else, a man had to clearly understand 
that of which he was giving an account . l~O less important, of 
1 . Republic, 531 b . 
2• The future Ruler and philosopher has studied the sciences 
between the ages of twenty and thirty, and now at thirty is 
ready to undertake the study of Dialectic. Republic, 537 c . 
3· Republic, 54U a. 
4 . Republic, 533 c. 
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course, was the art of asking questions which required others to 
define their position clearly, to extract from them knowledge that 
they had. 1 This doctrine of extracting knowledge from people is 
part of Plato's theory of recollection. In the ~' Socrates says : 
There (must) have been always true thoughts in him, 
(the slave), both at the time he was and was not a 
man (childhood), which only need to be awakened into 
knowledge by putting questions to him, h~s soul must 
have always possessed this knowledge ••• 
Again, in the Phaedo, he says, "we must have received our 
knowledge of all realities before we were born."3 
The Dialectic then, for Plato, becomes more than just a series 
of questions and answers; it becomes a method of attaining true and 
complete knowledge, and he who has master ed the Dialectic has attain-
~ 
ed full knowledge. The Dialectic is a step by step logical process 
of question and answer, 5 usually involving two parties,6 in which 
1. This was Socrates' main function in life, to aid others in 
giving birth to ideas. He, himself, was not pregnant with 
ideas but could act skillful~ as a midwife helping others 
deliver their own ideas . Theaetetus, 150 d. 
3· Phaedo, 75 d. 
4. Republic, 53~ c. 
5· In the Phaedrus, Plato says that the written page is in-
ferior to the spoken word, because a book cannot answer 
the questions that arise in a reader's mind. Phaedrus, 
275 e, ff. 
6. In the Sophist, Plato says a dialogue can be carried on by 
the soul with itself, but the soul must then act two parts, 
the questioner and the respondent. Sophist, 263 e. 
the result is the understanding not only of the Forms, but of 
the concept of unity and order that connect all the Forms. Each 
Form is related to other Forms, and ultimately all the Forms are 
l 
connected together into one system. The study of the sciences 
each led to the understanding of one particular Form, but only 
through the Dialectic can the order that unites all the Forms 
together into one coherent system be understood. 
2. The Cave, the Line, and the Good 
2 In the "Allegory of the Cave", Plato comments upon the 
educational state of society at the time, and shows the necessity 
for adopting his system of education; as well as commenting upon 
how arduous and, for a while at least, how unpopular the system 
will be. Plato envisions the great mass of people seated in a 
long, dark cavern, facing the interior of the cavern and looking 
at shadows or images which pass before their eyes. These shadows 
lll 
are caused by objects which are behind the spectators, but in front 
of a large fire that projects their image onto the cave wall.3 The 
men looking at the shadows are chained, so they cannot turn around 
1. Republic, 531 d. 
2. 'rhis whole following section is taken from the Republic, 
514 a - 521 b. 
3· vornford points out that a modern day cinema would serve 
far better to create this illusion tba~ the complica~~d 
system that Plato was forced to adopt. Uornford's comment 
in ~lato•s Republic, P• 2~8. 
1~ 
to see the objects. For them the shadows are reality and will be 
for l i fe unless someone can break the fe t ters of education and free 
himself to turn around and look at the objects themselves. ~lato 
does not say how this trans~t~on takes place, merely assumes that 
it might. he is, however, certain that anyone who is liberated and 
led past the artificial objects up the long path to the real world 
outside, such a person w~ll be absolutely dazzled by the brilliance 
of the s un tthe Good) and will find the journey a hard one and his 
body racked with pain at each step. The ascent should then be a 
gradual one, just as the study of the sciences progresses gradually 
from arithmetic through harmonics. However, once a man became 
accustomed to the light of reality, and once he understood things 
(the Forms) as they really were, then he would be very reluctant to 
return to the Cave, and the false beliefs of his old companions. 
Plato insists, though, that after a study of the Dialectic, the 
philosophers return to the Cave and spend fifteen years helping 
their fellow companions make the ascent to truth and the sun. 1 Not 
all people willwantto r4ke the ascent, nor will a l l be capable of 
making it. The philosopher will also be ridiculed and maybe even 
threatened with death, as Sbcrates was, for upon first returning 
to ~e Cave, or to the life of the multitude, the philosopher will 
appear bumbling and confused, until he readjusts himself to his 
dankened s urroundings. He must make the descent, however, for he 
1 . Republic, 5~0 b. 
alone knows the truth underlying objects, and he a~ne can lead 
men out of their ignorance.1 
Corresponding to this ascent from darkness to light in the 
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Cave, Plato devises another symbol; that of the Line. The Line is 
~ divided into four proportionate parts, corresponding to the 
various mental states which the mind must pass through into ascent 
from darkness or ignorance to perfect light or reality . The low-
est state is that of imagining, a whole unenlightened state of 
mind in which the prisoners in the Cave accept the images or shadows 
of artificial objects as true reality.3 The next section represents 
the "right beliefs" of the young Guardians and those who participated 
in Plato's system of primary education. These are the beliefs based 
upon habit and training, not upon knowledge and, therefore, it is 
most important that these beliefs be correct, or good. The third 
level is the beginning of thinking, as in the early sciences of 
arithmetic and geometry. Here knowledge is acquired, but only 
through the use of concrete objects that stand as symbols for the 
1. After working in the service of the state for fifteen years, 
the philosopher will be allowed to spend his remaining days 
in intellectual pursuits, contemplating the Good and de-
voting but part of his time to the state, presumably in an 
advisory capacity. Ibid. 
2. This section on t he Line is taken from the Republic, 509 d -
511 e. 
3• At this level, they are completely unaware that there is 
any other form of reality besides what they see. As they 
move up the Line, however, or start to grope their way out 
of the Cave, this illusion passes. 
J 
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real, but invisible, Forms. The weakness here is that the Forms 
cannot be approached themselves, but must be approached through 
1 the use of perceptible objects that represent the Forms. Finally 
comes the fourth stage, knowledge itself; perceived not through 
objects or symbols, but through the Forms, unaided. This stage is 
reached only after a study of Dialectic, and is not dependent upon 
the postulating of theorems and deduction of knowledge from these 
theorems; rather knowledge is seen in its entirety, with all as-
pects intuited at once. 
Although this Line is divided into parts, or proportions, it 
is not broken, thus leaving the process from imagining to knowledge 
a continuous one. Plato may have done this deliberately to show 
the continuity of his educational system, and also to show that 
there aren't four different classes of real objects; but rather 
that the one Good represents itself on different levels in different 
2 
aspects. ~lato implies this notion when he says that the mind 
when it has grasped the notion of the Good will then reverse its 
course and descend down the whole Line, seeing in all levels not 
the objects and appearances, but the different aspects of the Good 
that exist at each leve1. 3 
It is hard to understand too explicitly Plato's concept of 
the Good, for again he speaks in allegories, refusing to define 
1. Republic, 510 d. 
2. This ties in with Plato's theory that the soul in its growth 
is reached at different levels throu~h different media. 
Supra, p. 89, and see, inf ra, p. 115. 
3· Republic, 511 a. 
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1 the Good precisely. From what he does say, though , it is appar-
ent that the Good is the highest of the Forms. It is not only the 
highest of the Forms, it is greater than all the Forms, for the 
Forms participate in the Good, and obtain their very reality from 
the Good. 2 Thus, in understanding the Good, the philosopher is 
able to understand total reality, the order of the universe, and 
the various degrees of Good that exist in all objects. It was a 
typically Greek notion that every object had a particular good,3 
and it was Plato's concept that these particular goods parti-
cipated in the Form of Goodness, and derived their goodness from 
4 the Form. Thus all objects had some degree of Goodness or real-
ity in them, but to see this Goodness required an understanding 
of the Good itself; and once this had occurred, then the philos-
opher was able to see beyond the merely sensory qualities of an 
object to the Form of the object, and, further, he was able to 
see the order ~nd connection that existed among the Forms. 
The Good itself is represented as analagous to the Sun; 
giving light by which to see the reality of objects, and giving 
these same objects growth and nourishment, in which manner they 
1. Republic, 5U6 c. 
2. Republic, 508 d. 
3· See Cornford's comment in Plato's Republic, P• 36. 
4. This doctrine of the object participating in the Form 
is best expressed in the Phaedo, 78 e, ff. 
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are brought into existence.1 This latter aspect of the Good, 
its creativity as the course of all beginning is very close to 
the Christian concept of Genesis, and what Plato assigns to the 
Good, a more modern philosopher would probably have assigned to 
God. 
3· The Philosopher-King 
The man who is the key to the whole functioning of the 
"republic", and the one for whom the educational system was ulti-
mately designed is, of course, the Philosopher-King. tie possesses 
many more traits of being a philosopher than he does of being a 
ruler or a king. 2 He is a man--a woman could also hold this 
position--who possesses a constant passion for knowledge, a love 
of truth, a temperate disposition, but a brave and courageous 
soul, a good ' memory, and a measure of grace and rhythm.3 These 
qualities are to prepare him to be a philosopher and a ruler. As 
a philosopher, he is to possess wisdom and knowledge. Unlike 
1. Plato divides all being into two categories, the sensible 
or perceptible, and the intelligible. He draws an analogy 
between the sun, the supreme object in the sensible world, 
sustaining and creating that world; and the Good, the 
supreme object among the Forms, creating and sustaining the 
intelligible world. Republic, 597 a, ff. 
2. This is understandable, for the ideal state is really set up 
that the philosopher might be the ruler, rather than trans-
forming a ruler into a philosopher. 
3• Republic, ~8~ d - ~87 a. 
Socrates' philosopher, who is a modest seeker after truth, 1 
Plato's philosopher is the proud possessor of truth. A trained 
dialectician, he is capable of seeing and understanding the 
divine order of the universe, the ultimate world of truth and 
reality. As a ruler, he must temper this lofty intellectualism; 2 
he must possess qualities of leadership and guidance, qualities 
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that will enable him to work with the people and to foster in them 
a love for him and for his administration.3 
It was the function of the philosopher, after he had re-
ceived the training of the Dialectic and could enjoy the know-
ledge of the Forms, not to forego service to the state, but to 
return to the state and use, for its benefit, the knowledge he had 
. d 4 acqu1.re • The years between thirty-five and fifty were to be 
1. Theaetetus, 150 d. 
2. Aristotle says in Bk.VII of the Politics: "He who would learn 
to command well must fir s t of all learn to obey ••• for the 
same person must first be a subject and t hen a ruler." 
Aristotle, ~olitics, 1333a 1 - 15. 
3• 'l'his is a most important point. If the philos ophers are to 
successfully administer the state, they must handle the lower 
classes adroitly, or else suffer the fate of Socrates, or that 
described in the "allegory of the Cave." Republic, 517 d and e. 
4. Since these ph1.losophers possessed the knowledge of the Forms 
and of the Good, they had no natural inclination to return 
to the darkness and unreality of the Cave. however, the 
philosopher does donate part of his existence to the state; 
not for love or money or power, but through a sense of 
duty and the realization that he must contribute to the 
good of the whole community, not just his own good. Plato 
believes the only way to have a well governed society is 
to have men seek office not for gain or honor, but out of 
a sense of moral responsibility. Republic, 5~0 a, ff. 
spent by the philosopher in the performance of practical civil 
duties in the aervice of the community. 1 This provided a good 
test of the philosopher and future ruler's character in with· 
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standing the temptations of power and material gain. It also pro-
vided the state with the services of capable, unselfish leaders. 
However, the greatest boon to both society and the individual came 
in providing the ~ture Rulers with an opportunity to combine 
theoretical knowledge with practical experience. 
The Rulers, although in supreme control of the state, will 
not be free to license as they wish, for they will constantly have 
beffore them the harmony of the Forms. Understanding this perfect 
order of reality, they will try to reproduce that order in the 
world of sensible experience. The F~rms and the Good will act 
for the Philosopher-Rulers as a model and they, as artists, will 
try and reproduce that model in the actual state. 
This is Plato's Republic. This is his ideal state and in it 
he tries to answer the questions and problems besetting Greek 
society. Ultimately that answer is found in education; either the 
education of the ideal state where the philosopher becomes ruler, 
or the education of the actual state wherein the men of action 
had again to become men of thought, as they had in the time of 
Homer and even up to the days of Pericles. The Philosopher-King 
is but a sophisticated extension of Homer's 11doer of deeds and 
talker of words." 
1. Republic, 539 c. 
2. Republic, 499 e, ff. 
CHAPTER VIII 
CONCLUSIONS 
The main conclusion to be drawn from this paper i~ that 
there was a very close relationship between Plato's theory of educa-
tion, as expressed in the Republic, and the systems of education 
practiced in ancient Greece. The Greeks were a remarkable people. 
They saw, back in the time of Homer, seven and eight hundred years 
before the birth of Christ,1 the importance of education in the 
life of man.2 They further saw that to be well educated, a man 
had to develop both his body and his mind. ~his dual development 
remained a principle of Gneek education from Homer down through 
the city-states of Athens and Sparta, and into the philosophies 
of Socrates and Plato.3 
The Greeks were a thinking people and they took their 
problems of education seriously.~ When Plato developed his ideal 
state in the Republic, he devoted a great deal of attention to the 
educational system in that state. This he did partly because such 
1. Bury, History of Greece, P• 53· 
2. See Phoenix's speech to Achillea. Supra, P• 23. 
3• Although Socrates does not expound a doctrine of physical 
development, the Symposium gives evidence of the fact that 
he kept his own body robust and in vigorous health. 8ymposium, 
219 e, ff. 
~. Aristophanes'play, The Clouds, is evidence of general interest 
in educational problems of the times. 
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a system was important to his definition of juatice,1 but also 
partly because he was interested in the problems of contemporary 
education, and wished to express his view on those problems. 
The city-states of Greece underwent a terrific change in 
the fifth century. At the beginning of the century, these states 
were little municipalities cut off from the rest of the world, 
and due to the topography of the land really cut off from them-
~ 
selves, interested only in their local problems and local functions. 
By the end of the century, these same city-states had risen to 
positions of prominence. They had fought in two major wars, in 
one defeating Persia, the mightest empire in the east; in the 
other fighting among themselves for control and supremacy of the 
islands and lands around the Mediterranean.' In between these 
wars, Athens developed a mighty empire and a magnificent culture. 
It is only natural then that in such a century, the values of the 
small, isolationist city-state should be overthrown in favor of 
a new set of values, based upon the development, not of the state, 
but of the individual. 
The Sophists proTided such development. They were the first 
~ Plato ultimately bases such virtue as justice upon know-
ledge, and the development of knowledge, of course, re-
quires some system or method of education. 
2. Bury, History of Greece, P• ~19, and supra, PP• 9 - 10. 
3· Supra, PP• 53 - 54. 
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teachers of higher education to appear in Greece.1 They an-
swered a need of the times,2 and were essentially neither better 
nor worse than the era in which they lived. They were not re-
formers and never pretended to be so; they accepted the con-
ditions of the times and worked within those conditions.3 How-
ever, as individuals--and the Sophists must be considered as 
individuals, not as a group~--they none of them tried to add 
anything of positive value to Athenian or Greek culture. Their 
attitude was a negativistic one, questioning and criticizing, 
but not constructing.5 
~lato realized that, in the changing times when old values 
and traditions were being forsaken, new values and new traditions 
had to be developed. This is just what he attempted in the 
Republic; to fuse together the values of Old education with the 
requirements of New education. 6 For this he drew heavily upon 
the two best educational systems in Greece; those of Kthens and 
of Sparta. In Sparta, Plato found an organization which had 
1. Grote, History of Greece, P• 16~. 
2. They also contributed to the fields of science, mathematics, 
astronomy, logic and grammar. 
3• Grote holds that moral conditions in Athens, and in Greece 
generally, were no worse in 405 B. c. than in ~80 B. c. 
Grote, History of Greece, P• 175• 
5• SUpra, P• 59· 
6. Monroe, History of Education, P• 132. 
1~2 
produced a stable government for hundreds of years . 1 There-
fore, he incorporated into his ideal s~ate those features that 
he believed had contributed to this stability. These included 
the abolition of money and family, the subjection of the individual 
to the state, a rigid system of discipline, and a training program 
for all citizens.2 However, Plato is not open to the charge, on 
this basis, of over-glorifying Sparta, or of considaring Sparta 
as anything like an ideal state.3 First of all, Plato clear ly saw 
~ the evils of Sparta and pointed them up in the timocratic state . 
Secondly, Sparta only partly forms the basis of the ideal state; 
the other part is formed by Athens. Plato picked Sparta to lend 
to his ideal republic the stability he felt it needed.5 Athens 
he picked to lend to ~e educational system that which would give 
to each man the individuality and personal recognition he desired. 
Plato adopted almost all of Athenian Old education for his 
system of primary education, and a good deal of Athenian New educa-
tion for his system of higher or advanced secondary education. 
1. Bury, History of G~eece, P• 135. 
2. Supra, P• 9~. 
3• This charge is made by Popper, The Open Society and its 
Enemies, P• 42, and by Bury, History of Greece, P• 13~. 
~. Republic, 5~6 c, ff. 
5· With the constitutional and democratic reforms, the 
Oligarchic revolution, and the Rule of the Thirty, the 
closing years of the fifth century were probably among 
the least stable in all of Athens' history. 
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Plato felt that Athenian education did a fine job of developing 
within a man culture and refinement. It also gave a man a chance 
to use his intellect, to think and to develop his mental capacities. 1 
however, with its liberal tendencies and its emphasis upon in-
dividual freedom, the Athenian state did not properly guide and 
channel the efforts of its citizens. 
It must be remembered that the Greek conception of the city-
state was very different from what the word connotes. It was 
neither a city nor a state; it was a polis, an ethical organiza-
~ tion, whose chief function it was to aid its individual members 
in the attainment of a good life . Its function was a positive 
one, and Plato did not want to see this function abrogated. There-
fore, his purpose in describing the educational system in the 
Republic is to provide a stable system, wherein the individual 
can find the fullest expression of his own self, but always a 
part of, not apart from the organization of the state . Education 
then is not merely the education of the individual, by the in-
dividual teacher, and by individual study; it is education of a 
political society and of the whole of that society in unison, by 
the social system in which they share, and by which they are modi-
fied and made. 
1 . Sparta did not develop this aspect of its citizens. 
Republic, 546 c. 
2 . Supra, P• ~~. 
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ABSTRACT 
The purpose of this thesis is to find a basis of comparison 
between the educational practices of ancient Greece, specifically 
those of Athens and Sparta, and the educational theories put 
forth by Plato in his book, The Republic. This basis will be form-
ed on the r elationship between the individual and the society of 
which he is a member. As the historical approach is to be used, 
not only will the educational systems of Athens and Sparta be 
studied, but aiso the educational ideals of t he ~reeks all the 
way back to liom~r, and the histories of the city-states themselves . 
This latter is an especiaiiy important point, for the city-states 
of ancient Greece were unqiue in themselves.1 They were not merely 
organizations for the preservation of law and order, but the very 
life source of all Greek activity and thought. As a result, educa-
tion was an integral part of the function of the polis, just as 
the polis was an integral part, if not the consuming part, of a 
Greek's daily life. 
~he city-states of Athens and Sparta are t he two best ex-
amples of Gr.eek polei during the Old education period, on down to 
2 
approximately the middle of the fifth century, B. c. Being di-
1. The towns of the 13th and 14th century Italy present the 
closest approximation to ~e Greek city-state. 
~. It is generally considered that Greek education was divided 
into two periods -- Old education, and New education -- with 
approximately the middle of the fifth century B. c. forming 
the dividing point. 
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verse in character and purpose, Athens and Sparta show the opposite 
extremes of Old education; Sparta as a conservative, traditional, 
almost stagnant system of education; and Athens as a liberal, pro-
gressive and very vibrant system of education. In looking at the 
problem in this manner, it is easier to see the effect of the en-
vironment upon the educational practices of the city-states, and 
to see how both the city-states and their educational values were 
affected by the events of the fifth century. 
It was during that century that the whole character of the 
Greek polis changed, and with it the values of those who were its 
members. In the 480•s B. C., the city-states fought and defeated 
the Persian Empire. Immediately afterw~rds, Athens began to trans-
form itself from a small local community into a sea empire of un-
1 
surpassed power and strength, culminating in the magnificent and 
glorious Athens of Pericles; followed by the disaster and dis-
illusionment of almost thirty years of war with Sparta, a war which 
affected very gre~tly Plato's political and educational philosophy. 
The war with Persia and the resulting rise of the city-
states from obscurity to positions of power and prominence had 
caused the concepts and values of Old education to be outmoded and 
overthrown. Old educatiom was strictly education for the citizen 
of the city-state. ~ut the new importance of the city-state also 
brought with it new importance to the individual, and the individual 
1. Athens, ~ times, had as many as ~70 cities under its control. 
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became more interested in himself as an individual than as a citi-
zen of the state. Old education, with its emphasis strictly upon 
the citizen, was unable to provide direction and guidance for this 
new movement towards individualism. It was onl y natural then that 
Athens, the most liberal of all the city-states, should be receptive 
to itinerant teachers offering t o the youths of the city the ability 
"to think, to speak and to act . " These teachers, called Sophists, 
flourished throughout Greece in the latt er half of the fifth cen-
tury, and were leaders of the movement later known as New education. 
Socrates objects to these Sophists for he feels that what 
these teachers are imparting as knowledge, is really not knowledge 
at all, but opinion trying to pass as knowledge. Since men's actions 
are based upon the knowledge they possess, false knowledge or mere 
opinion is bound to produce values that are ephemeral and shifting. 
Plato, the pupil of Socrates, realizes well t he disadvantages of 
such extreme individualism. He also realizes that the traditions 
of Old education are past and can no longer be revived. There-
fore, he attempts to construct a new society, one which will pro-
vide the stability of Old education with an opportunity for in-
dividual recognition and achievement, offered in New education. 
This new society is the ideal state of the Republic, and in many 
ways synthesizes the best in Athenian and Spartan education of 
the time . 
Plato bases his Republic on the Socratic principle that 
virtue is knowledge and on his own conviction that virtue can be 
X 
taught . However, he does not believe that all people can compre-
hend equally the same aspects of virtue. Some can only appreciate 
the results of pragmatic aspects of virtue, while a few can under-
stand the real nature of virtue. To these few, ~lato entrusts the 
administration of the state, for they alone possess true knowledge 
knowledge of the ultimate reality, or the rorms, -- while others 
have only belief or opinions, or imaginings as their guides. 
The organization of this state Plato bases on another prin-
ciple of ~ocratic origin; that any society functions better when 
e~h man is trained for one particular task. 4his tra1ning Plato 
bases on each man•s natural abilities, dividing the state into three 
general groups -- the Artisans, who provide the economic and material 
support of the state; the uuardians, who guard and defend the state; 
and the ~lers, who rule the state. Such an organization provides 
a stable society, and still allows each individual personal achieve-
ment as the divisions of society are based solely upon achievement. 
The education of each group is in accordance with its ob-
jectives. The Artisans receive practical training in their craft 
or profession; the Guardians receive a liberal education designed 
to produce a strong feeling of loyalty toward the state and its 
rulers; while the Rulers themselves receive the training of the 
Guardians for their primary education, and then pass on to advanced 
study of mathematics and philosophy, finally culminating in the 
study of ultimate reality, the Forms, and especially in the Form 
of Goodness, from whence all reality and truth and virtue and 
goodness derive their very existence. 
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